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Introduction 


Purpose 

The  purpose  of  this  document  is  to  provide  teachers,  students,  parents,  and  administrators  with 
examples  of  students’  responses  that  illustrate  the  provincial  standards  expected  of  students  who 
complete  English  10. 


Contents 

For  each  of  the  components,  the  Examples  of  Students’  Responses  document  contains 

• the  student  task 

• the  scoring  criteria  to  be  used  by  teachers  to  evaluate  their  students’  work  (these  criteria  can 
also  be  found  in  the  Teacher  Manual) 

• examples  of  students’  responses  at  each  criteria  “level” 

• commentaries  that  illustrate  and  explain  how  the  scoring  criteria  fit  each  response. 

Each  student  response  in  this  document  is  reproduced  as  it  appeared  in  the  assessment;  that  is,  in 
the  students’  own  handwriting. 


Selection  of  Examples 

The  students’  responses  in  this  document  were  selected  from  those  produced  during  the  pilot 
testing  of  the  Classroom  Assessment  Materials  Project  in  May  and  June  of  1996.  A committee 
composed  of  English  10  teachers  from  different  parts  of  the  province  reviewed  and  validated  the 
assessments  and  scoring  criteria,  then  selected  students’  responses. 

These  examples  of  students’  work  illustrate  the  provincial  standards  for  students  who  complete 
English  10. 


Considerations 

Please  note  that 

• the  examples  presented  illustrate  a particular  level  of  the  scoring  criteria,  but  are  not 
necessarily  typical  of  the  responses  submitted.  Examples  of  students’  responses  given  the 
same  score  in  all  categories  have  been  selected.  Your  students  may  likely  receive  different 
scores  in  the  various  categories. 

• the  selected  responses  represent  only  a few  of  the  possible  approaches  to  each  task.  None  of 
the  examples  is  intended  to  serve  as  a model  of  a particular  approach. 

• you  should  consider  each  student  example  in  light  of  the  constraints  of  the  assessment 
situation.  Under  assessment  conditions,  most  students  are  able  to  prepare  responses  that 
must  be  considered  as  first  draft  only. 
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Contents 


Collaboration  and  Oral  Assessment 3 

Reading  Assessment 15 

Writing  Assessment ...47 


In  addition  to  this  set  of  Examples  of  Students’  Responses , The  English  10  Classroom 
Assessment  Materials  include  a Teachers  Manual  and  a complete  set  of  Student  Materials 
in  separate  booklets. 


English  10 


Student  Examples 


English  10 


Collaboration  and 
Oral  Assessment 


CL  A S S R OO  M 
ASSESSM ENT 
MATERIALS 


CLASSROOM 

ASSESSMENT 

MATERIALS 


English  10  Collaboration  and  Oral  Assessment 

Commentary  on  Example  Videotapes 

The  videotaped  examples  of  student  work  represent  typical  responses  that  match  the  criteria  for 
Presentation  and  Content.  The  commentary  will  clarify  the  way  in  which  the  criteria  can  be  applied 
to  student  presentations  at  5,  4,  and  3.  Please  note: 

• The  commentary  does  not  include  remarks  on  Collaboration.  In  the  Pilot  Project, 
the  Collaboration  mark  was  determined  by  the  teacher  through  observation  of 
students  working  in  the  group  process.  Alberta  Education  had  access  only  to  the 
videotapes,  which  were  the  product  of  student  collaboration. 

• Assignments  for  English  13,  10, 23,  and  20  differ  by  size  of  group,  formality  of 
the  response,  and  complexity  of  task  (including  purpose  and  audience,  form  of 
response,  and  communication  technique  to  be  utilized).  These  differences  are 
carefully  linked  to  differences  in  Program  of  Studies  expectations  for  the  various 
courses. 

• Approaches  for  marking  Collaboration  and  Oral  Assessment  are  relatively  new 
and  experimental.  The  number  of  example  videotapes  submitted  from  the  pilot 
project  was  limited,  so  the  full  range  of  scores  is  not  represented  in  English  10. 
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English  10 


Collaboration  and  Oral  Assessment 


Scoring  Criteria  for  Content 


When  marking  content,  consider  the  quality  of 

• understanding  of  the  resource  materials 

• ideas  that  unify  the  presentation 

• support  provided  by  the  selection  of  details 


The  group 


5 • reveals  a comprehensive  understanding 

• provides  specific,  carefully  chosen  details 

• develops  ideas  effectively  and  persuasively 


4 • reveals  a thoughtful  understanding 

• provides  well-defined,  appropriate  details 

• develops  ideas  directly  and  supports  them  clearly 


3 • reveals  a conventional  understanding 

• provides  adequate  details 

• develops  relevant  ideas  and  supports  them  functionally 


2 • reveals  a partial  grasp  of  the  issue,  but  may  confuse  opinions  and  facts 

• provides  few  details 

• develops  ideas  inadequately 


1 • reveals  misunderstanding  of  thought  or  details 

• provides  so  few  details  that  the  main  ideas  seem  unsupported 

• develops  so  inadequately  that  the  purpose  is  unclear 


Ins  • makes  no  attempt  to  complete  the  assessment 


Continued 
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English  10  Collaboration  and  Oral  Assessment 

Continued 


Scoring  Criteria  for  Presentation 

When  marking  the  Presentation,  consider  the 

• effectiveness  of  language  and  speaking  style 

• degree  of  interest  created  for  the  audience 

• quality  of  the  student’s  preparation  for  the  presentation 

• quality  of  the  conclusion 

The  student 


5 


4 


3 


2 


1 


Ins 


• speaks  precisely  and  skillfully,  and  uses  language,  tone,  pacing,  eye 
contact,  and  gestures  persuasively  and  enthusiastically 

• successfully  involves  the  audience  through  an  imaginative  method  of 
presenting  ideas,  details,  and/or  visuals 

• is  fully  prepared,  so  that  the  presentation  is  effective 

• concludes  effectively,  creating  the  desired  effect 

• speaks  clearly  and  fluently,  and  uses  language,  tone,  pacing,  eye 
contact,  and  gestures  purposefully 

• generally  involves  the  audience  through  a frequently  inventive  method 
of  presenting  ideas,  details,  and/or  visuals 

• is  competently  prepared,  so  that  the  presentation  is  made  with 
confidence 

• concludes  effectively 

• speaks  clearly,  though  perhaps  with  hesitations,  and  uses  language, 
tone,  eye  contact,  and  gestures  to  communicate  meaningfully 

• sometimes  involves  the  audience  through  an  occasionally  original 
method  of  presenting  ideas,  details,  and/or  visuals 

• is  adequately  prepared,  so  that  the  presentation  establishes  a basic  view 

• concludes  adequately 

• speaks  hesitantly,  and  may  use  some  language  or  pace  that  is 
ineffective  for  the  purpose 

• rarely  involves  the  audience,  due  to  a frequently  unimaginative  method 
of  presenting  ideas,  details,  and/or  visuals 

• falters  due  to  flaws  in  preparation 

• concludes  unclearly 

• speaks  unclearly,  so  that  listeners  strain  to  understand,  and  uses 
ineffective  language  and  pace 

• demonstrates  no  attempt  to  involve  the  audience 

• is  generally  unprepared 

• draws  no  conclusion 


• makes  no  attempt  to  present 
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C_L  ASSROOM 
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M A TERIALS 


Assignment 

From  the  list  below,  select  a children’s  story  that  will  be  the  basis  for  your 
Readers  Theatre  presentation.  Create  a script  that  your  group  can  use  to 
retell  the  story  in  a revised  form.  Then  present  it. 

The  Elves  and  the  Shoemaker 

The  Ugly  Duckling 

The  Princess  and  the  Pea 

Rumple  stiltskin 

The  Three  Little  Pigs 

The  Three  Billy-Goats  Gruff 

The  Little  Red  Hen 

Jack  and  the  Beanstalk 

The  Hare  and  the  Tortoise 


Scoring  Criteria 


5 

Content 

The  group 

• reveals  a comprehensive  understanding 

• provides  specific,  carefully  chosen  details 

• develops  ideas  effectively  and  persuasively 

5 

Presentation 

The  student 

• speaks  precisely  and  skillfully,  and  uses  language,  tone,  pacing,  eye 
contact,  and  gestures  persuasively  and  enthusiastically 

• successfully  involves  the  audience  through  an  imaginative  method  of 
presenting  ideas,  details,  and/or  visuals 

• is  fully  prepared,  so  that  the  presentation  is  effective 

• concludes  effectively,  creating  the  desired  effect 

<L 


£ 


£ 


4 

Content 

The  group 

• reveals  a thoughtful  understanding 

• provides  well-defined,  appropriate  details 

• develops  ideas  directly  and  supports  them  clearly 

4 

Presentation 

The  student 

• speaks  clearly  and  fluently,  and  uses  language,  tone,  pacing,  eye  contact, 
and  gestures  purposefully 

• generally  involves  the  audience  through  a frequently  inventive  method  of 
presenting  ideas,  details,  and/or  visuals 

• is  competently  prepared,  so  that  the  presentation  is  made  with  confidence 

• concludes  effectively 

m 
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STUDENT  GROUP  A 


Student  Example 

Commentary 

“Hilly  Billy  Gumps” 

This  group  presents  their 
version  of  The  Three  Billy- 
Goats  Gruff. 

The  group  of  four  students 
took  the  roles  of: 

Narrator 
Middle  Gump 
Politician 

Gump  One/Gump  Three 

Content— Score  of  5 
The  Group 

• A comprehensive  understanding  of  the  story  is  revealed 
through  the  use  of  creative  ideas. 

• Details  have  been  chosen  with  care  to  develop  effective 
ideas. 

• The  script  is  original  and  lively. 

• Subtle,  specific  details  are  introduced  that  develop  the 
story  effectively;  e.g.,  ABD’s  and  1-2-4’s  become  ABCs 
and  l-2-3s. 

Presentation  (Individual  Students) 

The  Narrator—  Score  of  5 

• The  student  speaks  precisely  and  skillfully  as  the 
narrator. 

• Tone  of  voice  and  pacing  are  varied  to  suit  the  different 
parts  of  the  story. 

• Eye  contact  with  the  audience  and  sound  effects  are 
provided;  e.g.,  “thud,  thud,  splat.” 

• The  student  is  fully  prepared  for  the  role  and  appears 
confident  and  certain. 

Middle  Gump— Score  of  4 

• The  student  speaks  fluently,  using  a varied  pitch  and 
expression  throughout. 

• Pacing  is  effective  and  purposeful. 

• Eye  contact  and  gestures  are  used  to  enhance  the 
presentation. 

• The  student  speaks  with  confidence  and  is  competently 
prepared. 

Continued 
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STUDENT  GROUP  A 


Student  Example 

Commentary 

“ Hilly  Billy  Gumps ” 

Politician— Score  of  4 

• The  student  uses  tone,  emphasis,  and  pacing  to 
communicate  clearly. 

• Language  is  fluent;  e.g.,  “solicit  you  for  your  vote.” 

• Eye  contact  is  generally  sustained,  and  appropriate 
gestures  are  used;  e.g.,  head  flips  back  when  politician  is 

, unconscious. 

• Presentation  is  confident  and  assured. 

Gump  One/Gump  Three— Score  of  4 

• The  student  speaks  clearly  and  uses  language 
purposefully;  e.g.,  dialect  for  Gump  One. 

• Preparation  is  evident  for  both  roles  the  student  assumes, 
and  no  hesitations  are  present. 

• No  eye  contact  is  made  with  the  audience  at  all;  the 
student  appears  to  be  slightly  uncomfortable  with  his 
role. 
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Scoring  Criteria 


3 

Content 

The  group 

• reveals  a conventional  understanding 

• provides  adequate  details 

• develops  relevant  ideas  and  supports  them  functionally 

3 

Presentation 

The  student 

• speaks  clearly,  though  perhaps  with  hesitations,  and  uses  language,  tone, 
eye  contact,  and  gestures  to  communicate  meaningfully 

• sometimes  involves  the  audience  through  an  occasionally  original  method 
of  presenting  ideas,  details,  and/or  visuals 

• is  adequately  prepared,  so  that  the  presentation  establishes  a basic  view 

• concludes  adequately 

STUDENT  GROUP  B 


Student  Example 

Commentary 

“R  umpelstiltskin ” 

Content— Score  of  3 

This  group  presents  their 

The  Group 

version  of  Rumpelstiltskin. 

The  group  of  four  students 

• Minimal  changes  have  been  made  to  the  original  story. 

took  the  roles  of: 

• A conventional  understanding  is  present  through  the 

Queen 

presentation  of  adequate  ideas. 

Albert 

• Few  details  from  the  original  story  have  been  changed 

Rumpelstiltskin 

other  than  the  gender  reversals. 

Albert’s  Mother/ 

Messenger 

• Adequate,  relevant  details  reveal  a conventional 
understanding. 

• Functional  support  is  given;  e.g.,  “Your  kid’s  a brat.” 

Presentation  (Individual  Students) 

Queen— Score  of  5 

• The  student  uses  tone  and  pacing  skillfully,  in  the 
delivery  of  lines. 

• An  enthusiastic  and  persuasive  presentation  is  made;  the 
student  is  trying  to  be  an  effective  speaker. 

Continued 

Continued 
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STUDENT  GROUP  B 


Student  Example 

Commentary 

“R  umpelstiltskin  ” 

Presentation 

Queen— Score  of  5 (continued) 

• The  audience  is  involved  through  eye  contact  and 
gestures;  e.g.,  tossing  head  back  and  laughing  evilly. 

• Considerable  preparation  is  evident  through  the 
naturalness  of  the  presentation. 

Albert— Score  of  4 

• The  student  uses  language  fluently  and  clearly. 

• Expression  and  pacing  vary  according  to  the 
requirements  of  the  role. 

• Eye  contact  is  made  with  the  audience,  and  gestures  are 
incorporated  into  the  presentation. 

• The  student  is  prepared  for  the  part  and  does  not  read 
from  the  script  excessively. 

Rumpelstiltskin— Score  of  3 

• Lines  are  spoken  clearly  with  no  real  hesitation,  but  little 
variation  is  made  in  the  tone. 

• Language  is  appropriate;  e.g.,  “Real  men  don’t  cry.” 

• Eye  contact  is  sometimes  made  with  both  the  audience 
and  with  another  player,  but  no  gestures  are  included. 

• A basic  view  is  established  through  the  presentation. 

Continued 
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Continued 


STUDENT  GROUP  B 


Student  Example 

Commentary 

“R  umpelstiltskin  ” 

Presentation 

Albert’s  Mother/Messenger— Score  of  3 

• The  student  speaks  clearly,  but  hesitates  over  some  of  the 
more  difficult  word  pronunciations. 

• An  attempt  is  made  to  use  appropriate  expressions  when 
delivering  lines,  but  tone  is  slightly  forced. 

• Eye  contact  is  made  with  the  audience,  and  the  student 
gestures  with  hands  in  the  role  of  Albert’s  mother,  but 
these  aspects  are  not  as  pronounced  in  the  role  as 
messenger. 

• Preparation  is  evident,  in  that  the  student  responds  well  to 
cues  and  has  obviously  rehearsed  the  part. 

English  10 


11 


Student  Examples 
Collaboration  and  Oral  Assessment 


English  10 


Reading  Assessment 


CLASS  ROOM 
ASSF SSMENT 
M A TERI A L S 


H i 


m 


English  10 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Reading  Assessment 


Written-Response  Questions 

Examples  of  Students’  Responses:  English  10  Thought  and  Detail 


The  following  examples  of  student  work  represent  typical  writing  which  matches  the  criteria  for 
Thought  and  Detail  at  5,  4,  3,  2 and  1.  Please  note: 


• This  is  a reading  test,  so  the  scoring  emphasis  is  on  Thought  and  Detail  in 
students’  responses 


• In  marking  student  written  responses,  you  should  mark  each  written  response  first 
for  Thought  and  Detail,  and  then  consider  the  criteria  for  Overall  Writing  Skills  to 
designate  an  overall  mark  that  typifies  the  student’s  writing  in  all  four  written 
responses. 
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English  10 


Reading  Assessment 


Scoring  Criteria  for  Thought  And  Detail 
(Written-Response  Questions  One,  Two,  Three  and  Four) 


When  marking  Thought  and  Detail,  consider  the  extent  to  which 
the  student 

• understands  the  reading 

• clarifies  the  interpretation  with  supporting  details 


The  writing  exhibits 


5 • perceptive  ideas 

• significant,  precise,  and  relevant  details  that  enhance  the  ideas 


4 • thoughtful  ideas 

• purposeful  and  relevant  details  that  clarify  the  ideas 


3 • straightforward  idea(s) 

• relevant  but  generalized  details  that  support  the  ideas 


2 • overgeneralized  idea(s) 

• few  and/or  repetitive  details,  that  are  vaguely  related  to  the  idea(s) 


1 • incomprehensible  idea(s) 

• imprecise,  irrelevant  details  or  no  details 


Ins  * no  evidence  of  an  attempt  to  fulfill  the  assignment  as  stated 
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Written-Response  Question  One 

Select  one  detail  or  incident  from  the  story  that,  in  your  opinion,  best 
reflects  the  narrator’s  attitude  toward  her  grandmother.  In  one  or  two 
paragraphs,  explain  why  you  chose  this  detail  or  incident  as  the  best 
illustration  of  the  narrator’s  attitude  toward  her  grandmother. 


Scoring  Criteria 


Thought  and  Detail 

The  writing  exhibits 

• perceptive  ideas 

• significant,  precise,  and  relevant  details  that  enhance  the  ideas 


Student  Example 


Commentary 


A 

tv 


'find  oh.  hep  Jmo  jbtmn  M Hi  jmL 


jlip  JcJU  jhk  ftuL  L/jmi  dwW  fa 
’Jt  MUafcn  Joa  ,jQMvnclMO/AjJ  ct&.  oA 

JaA  rndlL  ShjL  jMW  Jim  m a 
^LLLL  ^Q/rd 


l4m/,  SJul  .somyit  tu&Ptiw  qvM- 

Jo  k . . ofaj/ratlij . L / 


.^jjdTMq., a d/mi 


oajuwJ- 


dJoUA UM£ldMt 


iMlhjzm.  oi.  l 
Jjhn  Ja  tjMc-  fo 


m ik\hjdch  Jf/mdon 

'-ft 


jOUJ'l  JlhL 


mlmsj. 

fo  o^- 

Jjo.  nm/M) 


Al  so 


/aJA/  ^A/JniAU  rJAO  JlM 

MpLLQMQ.  fa  JlUL  njJ/jttinrM.  U)fJL 

fuidj,*  JAi  >_xdic^  (J  JL  mJJ&M  .xihmmrn 

A AAjhftflJ'e  fa  nt(V  /JiS  _ 

m .joMuM  Jkl  joh  {L)a/n  forJ  Jil  wwm$/nf  d 

/ir\d  n£>  i -Ajt^ielcLsi . t 


.mid 


,MMdo  Jo  dt&fJ&t 


La  fjoL-Jw  oMjjml 

a mm . 


T 


Score  of  5 
Thought  and  Detail 


• The  student  writer  expresses 
the  perceptive  idea  that  the 
grandmother  is  a role  model 
for  the  narrator  in  a variety 
of  ways. 

• The  student  writer  quotes  a 
significant  detail  to  establish 
the  grandmother’s  wisdom: 
i.e.,  “ ‘And  she  has  long 
known’...” 

• The  student  recognizes  the 
historical  context  of  the 
story  that  makes  the 
“independent”  grandmother 
a special  individual,  and 
recognizes  the  pride  felt  by 
the  narrator. 

• A perceptive  appreciation  of 
the  structure  of  the  piece  is 
noted  in  the  reference  to 
“the  narrator  choosing  a 
seperate  paragraph  to  do 
this.” 

• The  unifying  statement  that 
concludes  the  response  is 
perceptive;  i.e., “her  audience 
would  know  she  was  a 
special  person.” 
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Scoring  Criteria 


4 

Thought  and  Detail 

The  writing  exhibits 

• thoughtful  ideas 

• purposeful  and  relevant  details  that  clarify  the  ideas 

Student  Example 

Commentary 

Score  of  4 
Thought  and  Detail 

• The  student  writer  presents 
thoughtful  ideas  about  the 
relationship  between  the 
narrator  and  the 
grandmother  without 
quoting  directly. 

• The  student  chooses  the 
shopping  trip  as  the 
significant  incident,  and 
thoughtfully  comments  on 
the  young  girl’s  caring 
enough  to  take  the 
grandmother  out. 

• The  student  clarifies  the 
idea  of  caring  by  including 
a relevant  detail  about  the 
narrator’s  reactions  to 
people  who  asked  about 
the  grandmother’s 
deafness. 

• The  student  writer  sensibly 
interprets  the  grandmother’s 
conversation  with  the  other 
shopper  as  a source  of  her 
own  happiness  and  pride,  a 
purposeful  and  thoughtful 
reading  of  the  selection. 

Jopinj/ntf  , A (b  a cLcA&stulAA  . 

s*\lSL  /rux/lAjxtr/l>  CJLAJLAJ  Okxut 

XlA~  J)/rJrVUtJ . JtiJyJ,  Ao.a. 

AkrpAUAV^j  . UlLA.  /nfrf  OjJo/mA  ^ if  -*XjvtL 

. (X^eL^rl/Wd^.!LlL^  j (xAs  aAjl  (\£lA1/L.  AtOi</ /TMLtk_ 

IpftX  ha  A-  , ^ Las  (A  a/L  Taj  aJjHc^  A^kcy^  yt/jL 

x\nAAjrirr\.  MJa  JL<}a.  bdlAN^b  XkrUSUslL  Mil  iilMlklff 

javAo-  o.aJL  aJ  kfA  OAJW^dymefiiaA^  jX.  daiL  Mid 

lu /wJt  . " ' 

k/nM,  /\Ll  c/iaiaj  /ui/uj  rmxiL  Iyi  bw^Jd' 

/mAhyu  \ ALl  /noAArJip  ?am  Ah,  Jja-  aLmot^  aJJL- 

' ~ d 

(pji  aJlrjAmjpJ . (Jma^uA.  ami  (Art.  mi 

{MjtllAX.  MArtA&A  Ala  AAJIAAld^LA 

/itfiskb  a tjrY\AtQAAjbnf^  AinJk  nm/JIiiAj  _Jl/>4uiQ ,/t . * iLX 

jtu  ji Atrud  Cj/j  yfiiA  j mid  culAq/mJI/1 * JkiJL 

k&fkW  Im  lu l mi  qAJ  ikoj Ah  buL 

jjtfLwd  a snwcxm  jJLi  h,  AJrUk  - tt/MuIl, 

ih  QAdynllfmalJjA.  Ja,  aMJ  pwJ  J Xa  *V 

& o 1 ' u i r ^ 

c^mAwnMua  . M dfilMid  /mcJih.  t&  ILaMIiJ  jSj' 

La  qAAMjLwdklA;  AAA  kl.ol  O.b  mrfj . JliMMAl  aL  H 

t U ' 

Now  go  to  the  Readings  Booklet  and  read  “Father,”  which  begins  on  page  4.  ? 

C<XA !A  ^trt  Jaa*  b&wCjt 

L\  kb  b-  bjd . 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• straightforward  idea(s) 

• relevant  but  generalized  details  that  support  the  idea(s) 


‘JLU 


Student  Example 


Commentary 

Score  of  3 

Thought  and  Detail 


IAU  tk'i  , Led  dt. ic*.L'h{3  the  , 

i 7h  A He  rtnd?*' A<  h 

!A  /’/!».  1h«j-  'fL't  iZ  /e.  /C/fv  //  c is  / / 

i A aJl ke^  ™ ^ a^J  /-Li 

ffofah*  rtCtSOn  hzlcl  a.  /*cJt  ft  csust'yoJ ,'esi  , 'Tte. 

/\u  r suJc  y i r?! e/%^ 

J\ru  *? CjJL  % *'htn hilkjjcy.  A*  thu.  0*'?ori.  

lit  a- th  - ASsjLLsl  I±l  j'**5  flAd  te/Hu*  Ct  Tlf/t 

6 htPuJ-  h(s  A /lJ  hti\A/  Jit  «<7sn<s!'li{  ^ IsxL 
y/dr  aK  d ktr  d'Ukod  H <*  fdLol  A>^  dsd 

tUosfe  i JaJ  , j fly>w*>  ihJ  Ul  (jrGnd/ntlhlA  hc<*> 

p/ii<  udJtiJkL  hi  ki^JL  \Asl\f/\  itkt  <as'<  l f ilC  L 

hit  o AA  <*.CsLrt)  -t_  y/?g>  MuJ-Z  . 


• The  student  writer  selects 
“The  shopping  incident” 
as  the  relevant  detail. 

• In  a straightforward  fashion, 
the  student  writer  recognizes 
the  narrator’s  description  of 
the  grandmother’s 
“pleasure”  in  the 
conversation  as  evoking  awe 
and  amazement  in  the 
narrator. 

• The  reference  to  the  school  for 
the  deaf  is  a straightforward 
generalization  about  the 
grandmother’s  life  and  one 
way  she  learned  to  cope  with 
her  deafness. 

• The  final  statement  suggests 
a relationship  between  the 
grandmother’s  pride  and 
belief  in  herself  through  her 
independent  refusal  to  use 
“a  machine.” 


• The  reference  to  “a 
machine  for  the  mute”  is 
an  example  of  a relevant 
but  generalized  detail. 
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Student  Examples 
Reading  Assessment 


Scoring  Criteria 


2 

Thought  and  Detail 

The  writing  exhibits 

• overgeneralized  idea(s) 

• few  and/or  repetitious  details  that  are  vaguely  related  to  the  idea(s) 

Student  Example 


Commentary 


fpr  U/  /-fUsf  ry*Ub (J  -kcuf.. 

'Hf  i ' ( i . / I , ......  i . il 


r ^ ,y»fl  Uh>,  ^jai.  kal  kth  fK&MLd. 

^./a  r jpmr  P tot  is>\nr( jj*in  f]ik\\i\jea  « — 


jfeg  — gfezsm^  ^rfj-T  iaj.  skL  k 

, .L/J  flu  J v? 


■ ff  U>  ) 


L^rA  |xir4  cl  rur  Ih/f  s 4? iM"  \Url  >7 

f^ii/4  srf *P  ti-qt  Can  /^i/?v  l?f  rc&ckd 


JLjA 


cr-  ary  chdl  dljujt ltr(..s!hli/ 

. ,Lvl  • . )/-?  4 /of  r^A/A’o  ' 
suMvW  , /?/  ^(-u/  gr^g/  <wci  p^-' 


Score  of  2 
Thought  and  Detail 

• The  quotation 
disproportionately 
encompasses  half  of  the 
response,  limiting  discussion 
to  an  over-generalized  idea 
about  technology’s  failure  to 
help  “her  mother.” 

• The  student  writer’s 
interpretation  that  the 
narrator’s  attitude  is  one  “of 
pity”  is  vaguely  related  to 
the  quoted  details. 

• This  writing  suggests  a 
superficial  reading  of  the 
literature  which  produces 
overgeneralized  ideas  about 
it:  “they  just  choose  now  to 
start  coming  out  with  devices 
to  help  the  deaf  and  mute.” 

• The  detail  about  the 

“ ‘element  of  self’  ” that 
“ ‘can  never  be  reached  or 
touched  by  any  other’  ” is 
repeated,  as  is  the  idea  that 
technology  has  produced 
changes  “too  late”  to  help. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• incomprehensible  idea(s) 

• imprecise,  irrelevant  details  or  no  details 


Student  Example 

Commentary 

Jk  ckwI  i)  (Iimt  a . ik  pvJ  iJmr.  AwMm  mmixI 

Score  of  1 

Thought  and  Detail 

• An  imprecise  connection 
between  the  narrator’s 
anger  and  questions  asked 
about  the  grandmother’s 
deafness  is  made. 

• The  notion  of  the 
narrator’s  respect  is  not 
developed  by  reference  to 
details. 

■Uk  ik  iko  \A  rllAl  (JtM/1  /lu/wjf  ‘J ,/ 

W A 

o(f>  bmid  m 'Ah-  ikvj  fktt  Ud  fhnnrjdM  pJSudQ 

QXfior/jkd  a <uiuL fiwn/i- 

k'  | J 0 T 

Afoul  J .ikkixd  iU  ih  KoMAMK  JluUtj  hi, 1 • 

JjJ  riilJ  Iva  tW/dJ'JA.'  
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Student  Examples 
Reading  Assessment 


ASSESSMENT 

MATERIALS 


Written-Response  Question  Two 

Select  an  image  or  detail  from  the  poem  that  you  think  is  particularly 
vivid.  In  one  or  two  paragraphs,  explain  what  makes  this  image  or  detail 
stand  out  for  you. 


Scoring  Criteria 


5 


Thought  and  Detail 

The  writing  exhibits 

• perceptive  ideas 

• significant,  precise,  and  relevant  details  that  enhance  the  ideas 


Student  Example 


Commentary 

Score  of  5 


Piddp  oU  ^lejf 

YXiii  lLa  He  Hrs!"  I Hfu  VP 

\/ou  Ca 

tonrse . 

Ws  VtoxAs  (p/i lev  gjiqi-eip,  ^ 

A/  eVv 

i 

HW  r^rdd  aa  [ 

Wc"  4qj 
1 

r t/bc-r 

n .7^ 

d<ac 

r^OT  \ {/<7We S 

Jr 

. r\rn 

Y9l 

cm/lcF  Wr 

(2p 

Uc 

(i-t  ov id  ck 

C>rJ  ItaUs- 

•r ^ locd  iTtendsr 

\c\  l 

\5=;  iife-  la  cA 

g>idtr  ££>7ig. 

>r-l  . (WcICT  hrf-JS  Qptu 

\ ck ^ 1 fap 

odbc-Ce  cd- 

£ 

__ 

^ fe  cvtJ  r: 

le 

Thought  and  Detail 

• The  student  writer  develops 
perceptive  ideas  in 
examining  old  age  from  the 
point  of  view  of  a child;  he 
contrasts  the  child’s  view  to 
that  of  the  older  men  who 
wish  that  they  could  reclaim 
their  lost  youth. 

• The  idea  of  knowing 
“about  dying”  despite  an 
inability  to  understand 
“the  mortality  of  men”  is 
reinforced. 

• The  student  writer  has 
perceptively  recognized  the 
awakening  in  the 
understanding  of  a child. 

• A perceptive  understanding 
about  the  growing  awareness 
of  death  is  presented  to 
enhance  the  idea  that  a “sense 
of  remorse”  is  created  for 
readers  of  the  poem. 


Scoring  Criteria 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


4 

Thought  and  Detail 

The  writing  exhibits 

• thoughtful  ideas 

• purposeful  and  relevant  details  that  clarify  the  ideas 

Student  Example 

Commentary 

/VY\Mb  AnsVtcl  jAYWCjb  /m<L  . 

Score  of  4 
Thought  and  Detail 

• The  image  of  the  father’s 
open  mouth  is  a relevant 
detail  that  develops  the 
thoughtful  idea  that  the 
father  has  changed:  i.e., 
“he’s  no  longer  afraid  to 
be  old.” 

• A thoughtful  idea  is 
presented  when  the  student 
writer  relates  the  experience 
of  the  poem  to  his  or  her 
own  life  experience;  i.e.,  the 
aging  of  the  student’s  father 
and  grandfather. 

• The  student  writer  reflects 
thoughtfully  on  the  way 
that  the  poet  makes  the 
image  effective  by  creating 
realistic  details. 

j/rmrjlj  ol  a/K-  .oIMaL  I^Laj  bpjddm  j/k. 

d;L>>  muldd.  rtj  (Lay . iub 

hpA^jA/nj  refill  oavI  Jlaas  ddlll/Lj  dhi 

Max  (j-  ijJT  Ml/^x 

OA  it  Akxj  CUl  AM-  LxqM-  XULCXjJX.  lit 

AJL  Ttfto/m  , ax-  tjj  Adx  _mo-  Ifvvyt/ l oAajuA 

for  .bt  -oU , ox-  Zjj,  aAA  f)l(.  Jrrx  bx  Aid/). 

tp  Jbd  a cCJJtt' MJbM  &L  lb. 

Uux  T/nuuXL  fatn/Aiix  mu  fay  xr/L  m.MtwL 

id  jX\MQXbL  a AOaM  £§MAl  riMlL  Asudxxtiej 

jxbZuip^  . Lou  A d [maSIj  iAa  ox^biAAod . iXlcx^ 

Irf.r./tMASL  1 c/jyfi-  mLJj.  a/iH.  Azf~  ffli/ 

(Alii  /a,  ah  fir  p/yub^j.  old  . ihb  /Wrt 

ihx  dr!  ud,  hxt  Arm  U JLaA  S/xM^ 

QM.  lUxvYVMAy  Jx-  aJxm^  dAmuTtljjl.  ^ 

Ahim , HLj  X aIojy 

ihiA  jaUlU , %UMXl(JL( , hL  /mru  rinhi/b . 

M\b  OAS ( 4tA/yulld  rued.  d&i  stroll?  ‘ /• 

auJaaJXa,  d AXu  i lAsi  y/hjr\L  MU/iri^m. 

(l  /xcIaaaQ,  d XeuA/tx  u J 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• straightforward  idea(s) 

• relevant  but  generalized  details  that  support  the  idea(s) 


Student  Example 

Commentary 

TV  & u,  ^ cd<  bst5. 

Score  of  3 
Thought  and  Detail 

• The  student  writer  presents 
the  straightforward  idea 
that  the  final  four  words  of 
the  poem,  “ ‘different 
answers,  different  lives,’  ” 
reveal  that  the  “father  had 
certainly  changed”  and 
that  the  son  “likes  him 
that  way.” 

• The  generalization  is 
extended  by  projecting  into 
the  son’s  future,  where  it  is 
presumed,  “his  son  will  not 
repeat  his  fathers  doings  to 
his  own  children.” 

• These  ideas  about  change 
are  relevant,  but  general. 

T,  iin/1 X ikeAt*  VC C(  /" Z 50  ff'/OSQ  0 

X wcrA*,  i 'rbeu.rj  ic 

ihai  \\if  U J O.t'/fcdAL  clwriQC(J,  2V 

1 «/ 

“Hi!*  {(xxAi/  1101  Viiti  'PfitilirV  McuJe  f Ia  ■C  Cu^d 

\\lL  ,.1/h. T 1-5  kl*  JOn  h'lti? 

1 v7 

Kim  ’VLiJ-  ^«u/.  % 

~L  cJ 4c  Up/A  UlJ"  V'3  ftlfiy 

tkfijfi  CsLno/J  \}U.a.Ml  0^-  \l\  lit  X &&[  In  A 5on 

V 

wilt  n<A  fpftak  Kn  feuil\  chdr^l  ic  Inr*) 

i5ia/h  (T>  k'. J ©(  fg *n',nfh  *1* 

^5-  rKw  lit  Son  aAt  rn^y 

\A *h<J  It  j £a$i  f s'  ^0*1  fk  & \s*-(\y  ff  \A^ii  <5  1,\ 

f%J-t  Ht  tom  Mcj,y  y/p’-J  n/ul  Ual^iy 

\v  (.fin  id  lla  j t chtt * ascj 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


2 

Thought  and  Detail 

The  writing  exhibits 

• overgeneralized  idea(s) 

• few  and/or  repetitious  details  that  are  vaguely  related  to  the  idea(s) 

(£3 


Student  Example 


"•Jfi  iJo/4  -fUaf  Wt Vi;  IflLk — fi  l[Wf 


ck  jLm. Jjl  U ! y\  fJ  Mr<  pr/'OU'fiA 


J 


r 


Commentary 

Score  of  2 
Thought  and  Detail 

• The  student  writer  chooses 
an  appropriate  vivid  detail; 
e.g.,  “ ‘the  work  that  bent 
his  back  a little  more/each 
day  down  toward  the 
ground,’  ” but  then 
provides  an  over- 
generalization that  the 
father’s  daily  routine  will 
eventually  lead  to  his 
death:  i.e.,  “one  day  he 
will  hit  the  ground  dead  as 
a result  of  his  life.” 

• Few  details  are  presented 
to  support  the  speculation 
that  “every  day  his  life 
chips  away  at  the  timeline 
of  his  life.” 

• Rather  than  introducing  new 
evidence,  the  student  writer 
repeats  the  detail:  “ ‘his 
back  bent  a little  more  each 
day.’  ” 


• Ideas  presented  are 
discernible,  but  somewhat 
overgeneralized. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


1 

Thought  and  Detail 

The  writing  exhibits 

• incomprehensible  idea(s) 

• imprecise,  irrelevant  details  or  no  details 

Student  Example 

Commentary 

Jk  rmn\  jIIA  nSUL ttkj  Ai/jisM)  mA  /mu.  Mil? 

Score  of  1 

Thought  and  Detail 

• Although  reference  is 
made  to  the  “first  few 
lines”  and  to  “someone 
getting  abused,”  no  details 
are  provided. 

• No  specific  reference  is 
made  to  the  poem’s 
content. 

• When  the  interpretation 
shifts,  the  student  writer’s 
initial  view  becomes 
irrelevant. 

• The  idea  that  the  poem  “turns 
out  to  be  happy  in  the  end”  is 
incomprehensible,  because  it  is 
unsupported. 

* j 

hn/)i  hjuJ  hrM . id  iU  J 

M JPQym  6M  /Jr\AkA/ikj  ijb  ZlMvA  M. . COAud 

'jiM W ahw)iJ , A hj\/J  y dkdodd 

1 

A .wtu. 

fy  7 * 

U 1)JT\mA  iUjJ  Jrj  kojl&M  V* 

',‘M  JbnJ . 

m 
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Student  Examples 
Reading  Assessment 


mtiDDaiiitiiiWfiiiuiiiu 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Written-Response  Question  Three 

In  this  essay,  Richard  Wagamese  develops  the  idea  that  the  honour  of  one 
is  the  honour  of  all. 

What  does  Wagamese’s  idea  mean  to  you? 

In  one  or  two  paragraphs,  support  your  response  by  referring  to  your  own 
experience  and  observations. 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• perceptive  ideas 

• significant,  precise,  and  relevant  details  that  enhance  the  ideas 


Student  Example 

Commentary 

~~ oP  Jle-  tyzinou"  o Pall  “AAs 

Score  of  5 
Thought  and  Detail 

• The  suggestion  of  a 
relationship  between 
Wagamese’s  idea  and  human 
greed  is  a perceptive  idea. 

• The  conclusion  to  the  first 
paragraph,  drawn  from  the 
explanation  of  the 
interrelationship  of  all  living 
creatures  on  “our  earth,”  is 
significant  and  relevant. 

• The  student  elaborates  on 
the  idea  of  the 
interrelationships  by  using 
the  specific  illustration  of 
rabbits  and  foxes  to  enhance 
the  idea  of  natural  controls. 

• The  conclusion  perceptively 
develops  the  initial  idea, 
contrasting  the  human  lack 
of  control  with  the 
“honour”  that  underlies  the 
natural  system  of  action  and 
consequences. 

Yn£  olpM  ' O ’i  T^S 

"~Pe-  AicA  G,  A-e  CdO (\QrbJ 

)ft  QA or  GvxAeM-  qIduu^  too  eupu/hs^ 

\a hf.  c(p  W our-  rjA  ^ M/fcj  cm4^N2£T 

pr  Am  cam  o.u'pnfxA'  G/i: 

v/ 

rv)  W^ek''  Qfl  €l/0yWAr  il/wi<p 

3L 

v U ‘ ‘ - ’ 1/  * vy  nJ 

TA?fV  < cf"  /'VW  CppvbTn  A/p. 

cA  C'AcA  ^ CKco^T  , A 

rx  ppA/Wi  JA  CbiAIr  cpl  p/A  , i f' 

tesAHn  a l<y^^VopJc^&\  Ao 

^A4A_  A).  iLm^dnJ  L^rvij  io 

o\{  (is  cActc_  ^Tbl  ]WAf?VP?  1 AiG/VT  rrJf  J/hu 

A^Jfcr.  \Al  ry\i^T  \e^.rn  A co/AA 

Coo  o<sJn  rArv?,oS  ^4or-  IWAHtdodut  cT  A| 

cA—  <Ai ' n 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


4 

Thought  and  Detail 

The  writing  exhibits 

• thoughtful  ideas 

• purposeful  and  relevant  details  that  clarify  the  ideas 

Student  Example 

Commentary 

(k /rnjyLu^j  rwu l Z/u  -JAx  . 

Score  of  4 

Thought  and  Detail 

• This  response  clearly 
explores  the  inter- 
relationship of  people  with 
the  earth  by  using  an 
illustration  about  waste 
disposal. 

• The  Wagamese  idea  is 
thoughtfully  illustrated  in 
the  student  writer’s  work 
by  connecting  one 
person’s  responsible 
waste  disposal  and  the 
general  good;  e.g.,  “if  we 
honour  one  person  by 
keeping  the  earth  clean, 
we’re  honouring 
everyone.” 

. ^r°r  //Y\JL  , -A^Laj  IaA 

AiHxr  Os^tfLAAJrwW  Z&,  Jyyydbecl  , % 

PKAA  nHH  JIPjUZc  . Ajl^L  AfrrUSU'^ 

r-rPJL  c*sv\  Xw  J<UU/lXy7\0  JLCurZi  > 

/K3.  ivrvvYW ^ y'L* SYVO  jA.rf/Ut'nxtl  . Mx 

> ff  j 0 

i,r?  lt(LwWr-  Ck  fiZjUJL  rJt  (^^rnPfJL  CUjJXUf 

lrn,  yVrYYVk^yXQ-  , Zhy^! 

/La-  Aj^rdlX-  JsJa  (L  . ‘'SAjuZa  ... 

jh>lpAs  iAvrd  sAJLaJ]  ^-n-  /w  QjTttlnn^)  axA  rr jj- 

Y*s\9r(UjJ?.  , JUdt  .aA  C&Afr  JUl/UL  ALl 

aGaA  ,A(L>.  xxrmJji  7A,  Q rrUrPsJLAna  yiA^. 

$ /Yv^MlsrA:  r^jy  QAy\SrtinJl.  Q^aJJ/aQ.  asiMA/nd . 

ALAvdUl  | aaTIs  cLq  J-6^L 

PPV  S)fs 7 ZL'T*^-  ; 1 y/  JLj  <d(Y\yn^  uA 

tisLrtSUjcnw  . 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


3 


Thought  and  Detail 

The  writing  exhibits 

• straightforward  idea(s) 

• relevant  but  generalized  details  that  support  the  idea(s) 


Student  Example 

Commentary 

■iw  idfA  H*  Uenor  cP  rune  is,  it©-  ViO^or  

Score  of  3 

Thought  and  Detail 

• A straightforward 
connection  between 
Wagamese’s  idea  and  the 
golden  rule  is  suggested. 

• A brief , relevant  anecdote 
about  being  taught  the 
golden  rule  by  a Grade  2 
teacher  is  provided,  but  the 
connection  to  honour 
remains  general. 

• This  response  answers  the 
question  asked  and 
demonstrates  a general 
understanding  of  the 
writer’s  idea  and  of  the 
task. 

vut  nerd  tc,  kavtf  a.  reaipecf  anrL  i_t 

4w><.  ii*  us4U  'Ulo  vd.OQ  4-La  GflotA-en  nikitU  uiai_ 

ffc  wir  in  4w a.  1 c.av>  4tdl 

Urv  Pau'su-bto  +yr.ULina  1 Pitt  on  ft,  aA  yc.u-_ 

\r\a\te.  4Giv\  do  W>  tfc  didn'f  wiiahe  Pka.\ 

ivuirh  ni  4Ua  fuwc.  \oui  os  t fear^  _ 

l o,^  oUl.-fi  4rc  \4-  Yyiot  e o.rv^L  n*OiT^  “ta 

Kau  dailu.  fl^g> — 

l 

Scoring  Criteria 
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Student  Examples 
Reading  Assessment 


CLASSROOM 
ASSESSMENT 
MAT  E R 1 A L S 


2 


Thought  and  Detail 

The  writing  exhibits 

• overgeneralized  idea(s) 

• few  and/or  repetitious  details  that  are  vaguely  related  to  the  idea(s) 


Student  Example 


A 

Y±£ 

sf 

A/^U> /rrUASTiA Ak 

hSA 

x7  ..  __ 

nJ 

rt/rh*''’  dZaiXf '/Zrr /f  ZZ 

y-j- 

l&tif  yf.rC  J&rtf 

/ 

jZZtO 

i? /£v 

7%Ji 

— (fS  ” 

Z’&'nj/ss/'  yZi? 

cza-zlZZ 

sfj 

K/sX.  , 

■rfCti  Jet  *// 

Aul 

ZZnjyurr 

^JAufZ  ^szejZ f dZaZ 

srtX-'l 

Z}r  Zi/jtJ  4/* 7%j} 

shiA  -?gt  ./ze/Lfcrn ,2&  

Commentary 


Score  of  2 
Thought  and  Detail 

• A lack  of  specific  detail 
contributes  to  an  over- 
generalized response  to  the 
task;  e.g.,  “if  there  were 
someone  watching  us,  and 
judging  us  to  see  if  their 
was  any  hope  for  mankind, 
all  it  would  take  is  one  of 
us  to  show  them  that  we 
are  a worthy  race.” 

• Unclear  references  leave 
relationships  between 
ideas  and  details  vague; 
e.g.,  “this  view”  and 
“those  who  don’t.” 

• Repetitive  details  that  are 
not  clearly  relevant  suggest 
a vague  understanding  of 
the  writer’s  idea. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


Thought  and  Detail 

The  writing  exhibits 

• incomprehensible  idea(s) 

• imprecise,  irrelevant  details  or  no  details 


Student  Example 

Commentary 

1 'ilij/vii  ~lhu>  Aild&MJwt  //rbfraW)  :(Adj  ,U0M 

Score  of  1 

Thought  and  Detail 

• Without  further 
development,  the  initial 
statement  is  over- 
generalized; i.e.,  “if  you 
care  for  one  think  in  the 
environmental  world,  you 
should  care  for  it  all.” 

• The  explanation  “if  you 
believe  in  recycling  you 
should  also  believe  in  saving 
wildlife”  is  constructive,  but 
underdeveloped  and 
imprecise. 

• Essentially,  this 
underdeveloped  response 
lacks  supportive  detail. 

u v 

{Ana  (M  ilr\wk__.JsY \ ih 

tit&ilJ.  uAu  AJimUJ  (jirt  Jr&u)  ‘Ut . 1jo_ 

j.  r^7 

J </  U^n  slrfJljJUrf-  Jj*\  Tuy.^Sl^/J 

\j\AH  dJjL#  JtfPjjjurf  Jyyi 

ortJiJkd  . 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Written-Response  Question  Four 

Well-chosen  words  and  phrases  make  a piece  of  writing  effective.  Select 
two  or  three  phrases  that  this  student  writer  uses  effectively.  In  one  or  two 
paragraphs,  explain  why  these  words  or  phrases  are  effective  for  you  as  a 
reader. 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• perceptive  ideas 

• significant,  precise,  and  relevant  details  that  enhance  the  ideas 


Student  Example 


Commentary 


ko  rife  qdacPeri  r\j-  g; 


a deer  w 

ncLri f(  / life,  offer-  tW:  do*  Vf  fdfrh  of 


v /■/[  f J 
O-Q^C-vg,  , j-hg.’ 


'J'  i^aehcv\(j 


VU^LS^l 


qr  lodkr 


-(U-  f&zl  c*A  e^ad  a 


\Zqcoh^  , 

HEL  LidkC  W ctko  C£^J  de_ 


C^Md 


nr-q?mr^Q^  j?  rrPj^ 


lord 


ii  efei 


7^ 


Wdroi  | ?k?  kepspg 

VrW  ^ddrfc/jgS  CTVLCa'T^VT'  1 

?\z&£  ondtkr  kw  nceucx  vs  uks  i 

£pvH  Li , mylq,  W \>  £p  cc  n^CQf^rrsnd0?^ 

r,<^  r^cddi?.  idfojd 


■f?*2 


li"  <QpeN  q r?T  ol  Uliciy 


vAp  Y^C&dry, 


X 


Score  of  5 
Thought  and  Detail 

• Through  the  choice  of  the 
word  “bicker,”  a subtle, 
perceptive  analysis  of  the 
state  of  the  members  of  the 
family  is  provided;  i.e., 
they  do  not  fight  or  argue 
but  “bicker.” 

• The  interpretation  that  the 
“rising  tension  level”  of 
the  family  is  a result  of  the 
“upcoming  vacation”  is 
perceptive. 

• The  precise  discussion  of 
the  nuances  of  the  word 
“accommodating,”  which 
has  replaced  the  word 
“nice,”  provides  a 
significant,  relevant  detail 
that  enhances  the  idea  that 
the  writer  used  words 
effectively. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


4 

Thought  and  Detail 

The  writing  exhibits 

• thoughtful  ideas 

• purposeful  and  relevant  details  that  clarify  ideas 

Student  Example  (4) 

Commentary 

fr/rvJL  erjj  a/t\  ^AyuiASt 

Score  of  4 
Thought  and  Detail 

• The  student  writer  provides  a 
thoughtful  and  clear  analysis 
of  two  metaphors. 

• The  image,  “ ‘the  dusty  files 
of  their  brains,’  ” is  dissected 
into  its  component  parts,  and 
each  vital  part  is  explained. 

• In  presenting  the  second 
metaphor;  i.e.,  “ ‘a  jaunt 
down  memory  lane,’  ” the 
student  writer  makes 
purposeful  use  of 
imaginative  details  to  clarify 
the  meaning  of  the 
expression;  i.e.,  “we  walk 
back  into  our  memories  . . . 
as  if  there  is  a special  path.” 

• The  student  writer  analyzes 
the  phrases  that  have  been 
chosen,  in  a thoughtful 
manner,  and  supports  the 
ideas  with  relevant  details. 

j , Mj  srL  dHo/nj  {rxAlk/b* 

ud  UxJ/Xoa,  cyfjyt  oJjiUnh utk 

{rtZAMAJL  '/L*  CL  jllaw!  rrv^  xArrfld^  , 

"Aj/aJaJ  ' Lma  r JULtt  AamOvC^ 

/FMJ?/IAj\sijJaJ  AAAJrl  CHlXL  C{ 

/Avlih  . " hM&  Acrur  JUuJL  /mMtruj 

J\nA,  ft  AS)fiS0  JA\  , 0-iJ/L  jffAAUsn  . 

(by^stxJAJ  lAOisryi&L  nyn  jbfjjlotiAJt 

JiA/uiaQ  xa>}  0 a AsixAmA  rtoi/rn  siAMArrurtA/ 

insnS)  . " jzA^JUst.  cJU_Ar  C/it^JjLA) 

xyY\Jj  (ottllArctxSKh  . . M rid.rrHjCf 

illurJLsvio  Jl/TLrfJls  &ATL  /^yrruTU^,  dA-  ^ 

xij^  n xTLwJULj  ^jAq.sn  xA 

hiyYLfisyJ (I  OAVxt  AjJxyiM:  JtA  . AA  AaUhA, 

(i/L  .a^  , Ax^GsAJUtfA.  XArf  juJ'ftsnjf  xtk L 

A(  j/vtO /witf/fA  . A^rnnrJlSf fix  r*  } TlT£  AjSoJ& 

(fax'}),  J/rdt^  rULA  /YY\  ILA'AAAAJLA  . Mvj  “t  > 

/yj.lixUA,  IaiCaaj^Aaa'io' . Jd  daJJiA,  aAx  ^ 

[j  iJjyxSL  UAJ  CL  ^LX^TAXld  .x^xdA.J^ 

You  have  finished  this  exam.  Be  sure  to  go  back  to  your  writing  and  re-read  and 
correct  your  work.  , . . .. 

Sfy  mXuaT  Z&  AjzsrrtLsmM^^ 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 


Scoring  Criteria 

Thought  and  Detail 

The  writing  exhibits 

• straightforward  idea(s) 

• relevant  but  generalized  details  that  support  the  idea(s) 


Student  Example 

Commentary 

rilct  it  Cibt.frh /HoJcl^aQ' 

Score  of  3 
Thought  and  Detail 

• A straightforward 
interpretation  is  presented 
through  the  student  writer’s 
recognition  of  the  change  in 
the  word  “nice”  to  the  word 
“accommodating”  shows 
only  part  of  the  advantage  of 
change. 

• With  the  choice  “ ‘Are  we 
there  yet?’  ” the  student 
writer  recognizes  human 
behaviour  patterns,  and,  in  a 
straightforward  way,  reveals 
that  the  phrase  is  appropriate 
for  a child  to  use. 

• The  analysis  is  relevant,  but 
general. 

lU  Ltshfcl  CifrCPOl 'hcJah'',,  U.4?cl  i /)  y ...  .. 

AhuJ'  Hr?  Ltsri  f tr  {((5  Ci  jttiaJ  i/ti.CulhJiiey 

tiAd  'I#  U4  6 4/cJ  /if  rt'/Af'JK  C/f  *.n-/ J uf/ 

h/Ct  bu]/  iUify  ct,  ? bo  tiA  a.n.eJ 

$lorr^  ibtir  hcrvit-  hf/AL  &m. 

lit  cl'ciri/l  CtffkUr.  flrcxsJt  Kfirt*  K,Jb 

/ 

■ GCr.Urrt  if  1 c j £ 

(/  t ' y r 

Gtdi shvL*  A*  O.lllJ't'L.X/ 

//(fltyoJ  /lul  /J Jerry  rtrc^  <?/C,bcA  Jo.  pa/ 

AccJ  HuA/hA  //.  f*.  n/*4cr,l(;f  il <r 

ifinVCJ  <\J~  C;  V £cl«  sfj  Jr i O o^/  **'*6  Ao 

'bl.C  ic  CiJ'Bn* 

i 

* 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


Thought  and  Detail 

The  writing  exhibits 

z* 

• overgeneralized  idea(s) 

• few  and/or  repetitious  details  that  are  vaguely  related  to  the  idea(s) 

Student  Example  (2) 


Commentary 


(few\) 


m lilt,*  (ptfL-42*.  JU 

(iJjLcryrl  jylAao  y — JUmJLiJc^  . 

Il/L — 


lapM^.  ihy  iU 

A 


waul*. — mcGmh 


yAn  yjbU  Linllty  \mL 

Ml  JJ  An£ 


— il-or*  nJait  A AA /i,  Jl. 

J/y,  IJLfL  mJL&  Ml 
A /1LC>Ja^  


(fim? 1 0 


arc  QbntKndCy 


:la  Axu 


V 


'U>  AJrtd  am  Mu/, 


auL  dL& 


lb- 


!&l  M 


A,  /**  J mixX  LujL  JMJf  idunsJ: 

Jib  ?L  ± l a aaA' 

£jl  md.  .fn  Aj.  -pufk ij 

jQi LL  I jA  rHt^rlk'^  tU 


foe*  4tx  /A  &/mmyddi ykd 


Score  of  2 

Thought  and  Detail 

• The  student  writer  chooses  an 
entire  sentence  as  an  example 
of  an  effective  phrase;  i.e., 

“ ‘When  most  people  look 
back  on  their  childhood  years, 
somewhere  tucked  away  in  the 
dusty  files  of  their  brains,  they 
find  the  memory  of  a family 
vacation.’  ” 

• The  student  presents  an  over- 
generalized explanation  of  the 
quotation  by  saying  it  “makes 
the  reader  want  to  keep 
reading.” 

• Since  the  student  writer  does 
not  state  which  parts  of  the 
quotation  cause  readers  to 
relate  to  characters  and 
which  parts  raise  interest, 
details  are  only  vaguely 
related  to  the  ideas. 

• The  choice  of  the  word 

“ ‘accommodating’  ” is 
somewhat  more  relevant,  in 
that  the  student  writer 
recognizes  the  more  precise 
meaning  of  the  word  in 
comparison  to  the  author’s 
original  use  of  the  word 
“ ‘nice.’  ” 

• The  explanation  of  the 
effectiveness  of  the  choice  is 
awkward  and  vague  when 
the  student  writes  “do 
people  ‘nice’  you  to  the 
mountains  or  the  zoo  or  do 
they  ‘accommodate’  you?” 


Scoring  Criteria 
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Student  Examples 
Reading  Assessment 


Thought  and  Detail 

The  writing  exhibits 

• incomprehensible  idea(s) 

• imprecise,  irrelevant  details  or  no  details 


Student  Example 

Commentary 

V Ml  ik}  Ww  M (Melik 

Score  of  1 

Thought  and  Detail 

• The  student  writer  presents 
very  imprecise  ideas,  in  that  a 
general  reference  is  made  to 
the  “begining  paragraph,” 
with  no  further  elaboration. 

• A second  imprecise 
generalization  is  made;  i.e., 

“I  could  relate  to  this  easily 
and  it  is  so  understandable  ” 

• The  lack  of  detail  renders  the 
ideas  incomprehensible. 

• No  details  are  presented. 

J r j 

i/  ik  / 

- A j y 1 ! * ,* 

A.r^  uml/1  IrMph  - j jjkM  Aifoti... 

\ 

^ ■ 
I 
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Student  Examples 
Reading  Assessment 


English  10 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Reading  Assessment 


Written-Response  Questions 

Examples  of  Students’  Responses:  English  10  Overall  Writing  Skills 


The  following  examples  of  student  work  represent  typical  writing  which  matches  the  criteria  for 
Overall  Writing  Skills  at  5,  4,  3,  2andl.  Please  note: 


• This  is  a reading  test  so  the  scoring  emphasis  is  on  the  Thought  and  Detail  in  the 
students’  responses. 


• In  marking  student  written  responses,  you  should  mark  each  written  response  first 
for  Thought  and  Details,  and  then  consider  the  criteria  for  Overall  Writing  Skills 
to  designate  an  overall  mark  that  typifies  the  student’s  writing  in  all  four  written 
responses. 


• While  you  have  to  consider  a mark  representing  each  student’s  overall  writing 
skills  on  all  four  written-response  questions,  the  examples  that  follow  represent 
the  various  scores  on  one  written-response  question  only.  The  students  who 
wrote  the  four  pieces  performed  at  a similar  level  on  the  other  three  written- 
response  questions. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


English  10 


Reading  Assessment 


Scoring  Criteria  for  Overall  Writing  Skills 


When  marking  Overall  Writing  Skills,  consider  the 
• overall  control  of  writing  choices  and  conventions 


Overally  the  writing  exhibits 


5 • confident  control  of  writing  choices  and  conventions,  in  spite  of 

minor  errors 

4 • competent  control  of  writing  choices  and  conventions,  in  spite  of 

minor  errors 

3 • basic  control  of  writing  choices  and  conventions,  despite 

occasional  lapses  in  control  and/or  the  presence  of  minor  errors 

2 • faltering  control  of  writing  choices  and  conventions,  with  a range 

of  errors  that  may  be  distracting  and/or  blurs  the  clarity  of 
communication 

1 • a lack  of  control  of  writing  choices  and  conventions  with  frequent 

jarring  errors  that  impede  communication 

Ins  • no  evidence  of  an  attempt  to  fulfill  the  assignments  as  stated 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


5 


Overall  Writing  Skills 

Overall,  the  writing  exhibits 

• confident  control  of  writing  choices  and  conventions,  in  spite  of  minor  errors 


Student  Example 

VrxnuJX  m zter  d Ff?$V*s  ok 

1 -fer 

ubX  He 

oTol/4  nC\ 

2 \/<%a  Cd  Se^J 

-Qj War! 

Ws  VtoAs  enlq/  c//>Qhfm  fyerroffc:  1 

ilW  c.vdl 

4w  c>p 

’Ph  -fl>Q jr  VO: 

7 | ' cr  I 

.clog;  erff 

cvwlce  4o  oP 

tK  cvd  tfen 

ixKWc"  cvoocr  cy?AV)C. 

old  tr4-Psr  Hr-iwr. 

rf 

dC  HCWTcnoT^  I 

'ctfW  locd  P^At/ 

Pitted 

A l\fc  life-  i oak  la  gj-  g»iAr  £stnl 

JW)  fWTaW  /ba_s  chtd  O lit 

p,Lh 

ck$£  rx?  csdei&w.^ 

tnd  oxf^liTtX^ 

P <4  ^ 

(focH^s  4oc  p^fHc-uUr  cMhx  5? 

Ld  sx-d 

Ho-  HtsV  Wog  life  gqj  rAoAh  - 

rJwaS  ddk 

■ 9KjBtJ  --  Mp  --S  -- 

- 

Commentary 


Score  of  5 
Writing  Skills 

• The  student  writer’s  control 
of  choices  causes  thoughts 
to  be  conveyed  clearly  and 
confidently. 

• Confident  control  of  writing 
conventions  is  demonstrated, 
and  the  relative  absence  of 
mechanical  error  in  the 
writing  indicates  a mature 
and  confident  control  of 
language  constructs. 

• The  language  used 
parallels  the  precision  of 
the  thought. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


4 

Overall  Writing  Skills 

Overall,  the  writing  exhibits 

• competent  control  of  writing  choices  and  conventions,  in  spite  of  minor 

errors 

Student  Example 

Commentary 

Wja\.  'Mj,  /yxOAAfit^ 

Score  of  4 
Writing  Skills 

• The  student  writer’s  control 
of  choices  helps  to  present 
thoughts  purposefully;  e.g., 
“Since  she  cares  very  much 
for  her  grandmother,  the 
narrator  can  take  her 
shopping  without  being 
ashamed.” 

• Conventions  are  controlled 
competently,  and  numerous 
attempts  at  utilizing  complex 
structures  are  made. 

A<xei ru/nti } (l  MUa<l  a 

1/^itu^ytV;  ^ IdL  /YiaAAjtxhrb  CJLAIAJ  (ibtfM 

JU^  aAAAkthrnjff.  J)/r^MjsL  /hlyi, 

ALr^n^nh, . JLIjla,  yrxrd  oJ^hm^iA  It  xxnML 

J\M . O^jl- ^rlmurtLi)^,  i &A*  aAjl  PASUL/L  AJtriy/WUCK. 

jj-ftl  m ctiAL  fju  A,Jusi c Mjl 

/YvnAAxrtr\,  AILl  At  a.  jtiLry^Aj  faumsiL  Ah  fUL/yd# 

/A>J\JV  o.aA  aJ._  Ada  OAliArvfL/mtfilL^  dto!  OaA 

AumSr  . ° 

IkMM,  /\Ll  CaMAJ  ArfAJj  fmuL  jrtYl  La.  ^tW' 

/HWrtliAj)  AU  /no/iArJ]rt  AiL  Ai/bhAOnJ)  aaH' 

n (j 

mJ  fal^i  OJlLtimli  - daUmUA.  fjsnfl  Ul*4  wJL 

MjtlJAX,  MA/udtih  jiJwA  All  /Ah/Aldr U 

aA(lAaj  h LfiTlAtHdAl^  aLhUIDa...  ^lU. 

A,  ^IaiTuA  (Jj  ?(La  , mid  claAmvUI/I - Mi. A, 

LulM  Aoyi  mi  ahi  Am! aL  AjlL 

7?  t]j  f rJ 

jjrtjsni  Arnwcxrry  xht  AJr$A , 

m CfAtL^fUAusMiA.  jtA,  d ala  A ' 

' 7 J 7 / 1 ^ 

otA/i/A/i aw/AAbAj  . JA  dry&Lsilsl  AfioAtii/i.  ~tAr 

ktA.qAAnnJ^tAh/u  J/vAji:al  W /mjfo.  Jii/MAl  aL 

i u ' 

Now  go  to  the  Readings  Booklet  and  read  “Father,”  which  begins  on  page  4.  ? 

M 1 La*  bwA  htsUrC} 

kx  AAy  bt-  LLd . 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 


Scoring  Criteria 

Overall  Writing  Skills 

Overall,  the  writing  exhibits 

• basic  control  of  writing  choices  and  conventions  despite  occasional  lapses  in 
control  and/or  the  presence  of  minor  errors 


Student  Example 

Commentary 

idea  tVio-fc  fk*  kprpr  cP  pn«r  >*.  'tl*  Vsonor  _alL 

Score  of  3 
Writing  Skills 

fWif  nerd.  tc.  Uav/«?  a.  re<HptfcA  aryl  L.1  alte 

4w»<  iw  Ulc.  idea  4-Ltt  GaoLeUn  Rale  uikmU  uaoa 

• The  student  writer’s  basic 
control  of  choices  allows 
ideas  to  be  communicated 
clearly. 

ffc  vv»r  in  ^raAe  4wfi.  1 can  atdl  rrmrmk**'' 

Ur*.  Pau^utto  tr  liina  0«\  4o  a+Ur  % 40a 

• Despite  some  syntactic 
awkwardness,  the  writing 
remains  clear. 

oiftLihi  Vmw  *40rr\  do  W U didn  4 wi ak*  Vkd\ 

iMur.k  ni  4W  4n wc.  \oui  ct<>  L Uar^  ... 

• Occasional  lapses  in 
control  occur  when  more 
complex  structures  are 
attempted;  e.g.,  a comma 
splice,  however,  a basic 
control  of  writing 
conventions  is  maintained. 

l an  4ro  df>pti|  \4-  Vvierr  cxndl  Pc 

k\l|  Il4f. 
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Student  Examples 
Reading  Assessment 


Scoring  Criteria 

Overall  Writing  Skills 

Overall,  the  writing  exhibits 

• faltering  control  of  writing  choices  and  conventions,  with  a range  or  errors 
that  may  be  distracting  and/or  that  blur  the  clarity  of  communication 


Student  Example 


Commentary 


*jj  fpr  lr^  4ccL*DLj7y  Ixou? 

a f’l^hr-ig lot i^or/ — -y.uuJ.^.- 


Nlul  f~W  rfire — zWmi  tA  Tti.  iLj. 


/tJ  <Lr  L,.. 


■ in  a ^ in 


,L/rl  rt'^  c<r 


\\tpcr  O’ f ruf  Ih/TS  4> iparr\  , TU^  > J 

/j*  fLqt  COv^  /^i/CV  reach'd 


£ iCL,rir(  hy  AjdjL  i 'T/vfl'  Lnf 

i.vi  Ik  Arseni-  Jr  rue \ \Io  U»\  J & ' 


su {Jtrrir*  , J Jq\/  ard.  CCjnpQtf'niL-  . anA 


rtn#  mn/iaw* 


ft  aMm  4 

!.  fhlu  , . 

fiumlio  Itn  MirfUn 

' L ./,  ‘ 

/ //  edaxd 

1 

■ J L 

LL 


'AMA 


? w, 


y*uU.  Mac^ — ^ — re*?.  ^ Aril/  jby—p 

wjmsjzmi  l 


0 Ac1 


Score  of  2 
Writing  Skills 

• The  student  writer’s 
expression  blurs  the  clarity 
of  communication. 

• The  range  of  errors 
demonstrates  a faltering 
control  of  writing 
conventions;  i.e.,  spelling 
errors , apostrophe  errors , 
vague  reference,  comma 
splice,  and  sentence 
fragment. 
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Student  Examples 
Reading  Assessment 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 

Overall  Writing  Skills 

Overall,  the  writing  exhibits 

• a lack  of  control  of  writing  choices  and  conventions  with  frequent  jarring 
errors  that  impede  communication 


Student  Example 

Commentary 

Jk  Qiwl  Idiflflflf,  a .Ik pad  mJitir.  Aw icma AUtwW 

Score  of  1 
Writing  Skills 

• The  brevity  of  the 
response  indicates  a lack 
of  risk  taken. 

• The  comma  and  the 
capitalization  error  may  be 
disproportionate  to  the 
length  of  the  response. 

M ik  jfko  \h  rliAj  /lumJf  '1  ,t 

t»(p  m hi&ikj  thbl  Hi  faafj'MM  pJSujJkj 

UMOMm/I  a dim/.  OaaA  s l\  < JhjWMlh  wJ  ^ mA&u? 

V/n/J  J ,4mo<A  Ik li  ih  /T.anrkM  MkhUj  /,m  - 

/lorhJ  Jnu  i , 
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Student  Examples 
Reading  Assessment 


English  10 


Writing  Assessment 


C L ASSROOM 
A S S E S S M ENT 
M A T E R I A L S 


I 

CLASSROOM 

ASSESSMENT 

' MATERIALS 

| 

I 

I 

English  10  Writing  Assessment 

Example  Responses 

The  following  examples  of  student  work  represent  typical  responses  which  match  the  criteria  for 
Thoughtfulness,  Effectiveness,  and  Correctness  at  the  5, 4, 3, 2,  and  1 levels.  Please  note: 

• The  writing  assignment  for  each  course  reflects  the  complexity  of  critical  and  creative 
thinking  required  by  the  Program  of  Studies  for  that  course. 

• That  is,  the  standard  varies  by  the  task,  and  not  by  the  criteria  except  for  the  Correctness 
criteria.  The  examples  illustrate  the  idea  that  writing  is  a form  of  thinking.  As  the  task 
requires  more  abstract  and  sophisticated  thinking,  the  writing  has  to  follow,  if  it  is  to  be 
successful.  For  students  who  are  ready,  finesse  in  writing  develops  to  meet  the  need 
imposed  by  thinking. 

• As  a rule,  as  students  develop  effectiveness  in  expression  to  match  the  thoughtfulness  of 
their  content,  their  readiness  to  satisfy  their  audiences  by  expressing  themselves  in 
standard  language,  appropriate  for  the  purpose,  also  increases.  Consequently,  criteria  for 
Correctness  reflect  increased  expectations.  You  can  see  these  differences  by  comparing 
the  criteria  for  English  13, 10, 23,  and  20  for  control  of  language  (refer  to  boxes  that 
precede  criteria). 

• Since  some  students  express  complex,  abstract  thoughts  more  concisely  than  others,  it  is 
important  that  markers  distinguish  concise  responses  from  responses  that  are 
underdeveloped.  The  example  responses  will  illustrate  the  difference  between  responses 
that  are  led  by  perceptive  ideas,  concisely  expressed,  and  responses  that  are  short  and 
superficial.  Regardless  of  the  form  in  which  it  appears,  quality  writing  deserves  respect. 
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Student  Examples 
Writing  Assessment 


CLASSROO  M_ 
ASSESS  M E N T 


MATERIALS 

English  10 

Writing  Assessment 


Scoring  Criteria  for  Thoughtfulness 


When  marking  Thoughtfulness,  consider  the 

• quality  of  the  ideas 

• comprehensiveness,  clarity,  and  relevance  of  the  support 


The  writing  exhibits 


5 • perceptively  explored  ideas 

• comprehensive,  specific,  and  relevant  support 


4 • thoughtfully  considered  ideas 

• substantial,  carefully  chosen,  and  appropriate  support 


3 • straightforward  conventional  idea(s) 

• general,  straightforward,  and  defensible  support 


2 • vague  or  superficial  idea(s) 

• underdeveloped  or  repetitious,  simplistic  assertions 


1 • irrelevant  or  unclear  idea(s) 

• unclear,  irrelevant,  or  unsupported  assertions 


Ins  * no  evidence  of  an  attempt  to  fulfill  the  assignment  or  the  writing 

is  so  deficient  in  length  that  it  is  not  possible  to  assess 
thoughtfulness,  effectiveness  or  correctness 


Continued 
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Student  Examples 
Writing  Assessment 


English  10  Writing  Assessment 

Continued 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria  for  Effectiveness 


When  marking  Effectiveness,  consider  the 

• quality  of  the  organizational  structure 

• impression  created  by  language  use 

• writer’s  voice 


The  writing  exhibits 


5 • skillful,  and/or  complex  organization 

• confident,  precise  and  purposeful  syntax  and  diction 

• a confident  voice  that  may  be  controlled  for  effect 

4 • a well-structured,  focused  organization 

• carefully  chosen,  effective  syntax  and  diction 

• appropriate  and  generally  effective  voice 

3 • a simple,  direct,  mechanical  organization 

• clear  but  general  diction;  straightforward  syntax 

• an  appropriate  voice,  if  present, 

2 • a faltering  or  unclear  organization 

• imprecise  diction;  awkward  or  unclear  syntax 

• an  uncontrolled  or  inappropriate  voice 

1 • a non-functional  or  unfocused  organization 

• inaccurate  diction;  uncontrolled,  confusing  syntax 

• a lack  of  voice 


Ins  * Ins  for  Thoughtfulness 


Continued 


English  10 


49 


Student  Examples 
Writing  Assessment 


CLASSROOM 
A SSESSMENT 


MATERIALS 

English  10  Writing  Assessment 

Continued 


Scoring  Criteria  for  Correctness 

When  marking  Correctness,  consider  the 

• correctness  of  mechanics,  punctuation,  grammar,  and  word  usage; 

correct  use  of  commas  and  apostrophes, 

correct  use  of  prepositions 

correct  use  of  subordination  and  coordination 

• proportion  of  error  to  length  and  complexity  of  the  student’s 
response 


The  writing  exhibits 


5 

4 

3 

2 

1 


Ins 


• confident  control  of  mechanics,  punctuation,  grammar,  and 
word  usage 

• a relative  absence  of  error,  considering  the  complexity  and  length 
of  the  student’s  writing 

• competent  control  of  mechanics,  punctuation,  grammar,  and 
word  usage 

• understandable,  minor  errors,  considering  the  complexity  and 
length  of  the  writing 

• general  control  of  mechanics,  punctuation,  grammar,  and 
word  usage 

• occasional  lapses  in  correctness  that  do  not  interfere  with 
the  meaning 

• limited  control  of  mechanics,  punctuation,  grammar,  and 
word  usage 

• a range  of  errors  that  blur  the  clarity  of  meaning 

• a lack  of  control  of  mechanics,  punctuation,  grammar,  and 
word  usage 

• a range  of  frequent  and  jarring  errors  that  impede  communication 

• Ins  for  Thoughtfulness 


Assignment 

Sometimes  it  is  difficult  for  people  to  say  what  they  really  mean.  Write 
about  a time  when  you  had  difficulty  communicating  your  ideas  or 
feelings. 

What  was  the  situation? 

How  did  you  handle  it? 

What  happened? 


£ 


i 

£ 

£ 

£ 

£ 
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Student  Examples 
Writing  Assessment 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Scoring  Criteria 


5 

Thoughtfulness 

The  writing  exhibits 

• perceptively  explored  ideas 

• comprehensive,  specific  and  relevant  support 

5 

Effectiveness 

The  writing  exhibits 

• skillful,  and/or  complex  organization 

• confident,  precise  and  purposeful  syntax  and  diction 

• confident  voice  that  may  be  controlled  for  effect 

5 

Correctness 

The  writing  exhibits 

• a confident  control  of  mechanics,  punctuation,  grammar,  and  word  usage 

• a relative  absence  or  error  considering  the  complexity  and  length  of  the 
student’s  writing 

Student  Example 


Commentary 


d jpn  mtih  Q$L  1 M Cl  Mam- 

il  M 1 itoKk  mi  a riuu  ^UUMj  <hi 
fae  mi  otiM,  uLsm..  im^^uacJo 

ihf  %£L  kMil 1 1 (Matt  % JMi  fx&M. 
<fMtj  (itfhjjMi  tM  mJ Ai0pfd±idl 
%MMk  MdL 

if 

ifi4  fo  mt  Ma  guy  a Chmbm 
mt  'kirn  iaml  apm.  m cming-itL 
yM ^s±  MMji  djfMk Jffl 

am$  LJk  M ite  ml  M itud}  m^uftn, 

my  mj  0QW1Q,  m am  t 


Score  of  5 
Thoughtfulness 

• Involvement  with  the  topic 
is  provided  through  the 
resolution  of  the  student 
writer’s  communication 
problem,  the  sending  of 
the  card. 

• Effective  use  of  relevant 
detail  is  made  in  exploring 
the  dilemma  of  expressing 
feelings  and  then 
regretting  the  act. 

• The  writer  reveals  a 
perceptive  understanding 
of  the  inner  turmoil 
associated  with  the 
sending  of  the  card. 

• The  personal  experience  of 
the  relationship  with  “a 
guy”  is  carried  through  to 
a logical  conclusion. 


Continued 
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Student  Examples 
Writing  Assessment 


CLASSROOM 


ASSESSMENT 

MATERIALS 


Continued 


Student  Example 


m to  vW  jjl  CQndJjfy  Si  M 
toot  Itidu} ) tod  d dtM  imt  oufiduk  ie_ 
ypatL  tort  nj™rt  m Mart  mrin  $>n  ,1  Qot  k) 


(ddMMi  [tod  b mdxdJL  ttiL 

IVinil.dfll WL  dai^LL  hipzk  CJlMiMMh-1 
h\!. 1/1  Lfdhd  inJlk  /itMimtm  toM  tmkmfli 
diM  m M tmilkxL.l  hod 


i mm  a 1 Ium  ^atMjLai 

j)i££J7U£t 


fm.  mij  ‘fiandj  J 'll.  (Itt  off 

WA  dm  aoSbAj 


tfjijtdn  fngdhvi  iimHUtCk^d 

whiy  C^dMuiud  iirt) 

<Mcuim  I mid  ad  klm  3 

ijUd  uk£A  did  IMnj  MjiixLl&ui 

J (Mid  feat).  UAttty  UMl  < Qlkncj. 


QJLJmdL  Mx  hid  d did  km  Ml 
dL  M.  (Mvddq  k do  lAidh  m j pnthm 

[Mimcu . 


Commentary 


Score  of  5 
Effectiveness 


The  chronological 
organization  is  a skillful 
approach  for  describing  the 
resolution  of  a problem. 


Each  paragraph  presents  a 
problem,  an  effective 
conclusion,  and  heightens 
anticipation  for  the  reader. 


• A confident  voice  is 
demonstrated  through  the 
use  of  precise  and  specific 
diction;  e.g.,  the  student 
writer’s  “whirlwind  of 
emotions”  is  effectively 
contrasted  with  the  coolness 
of  the  “most  understanding 
gentleman.” 


Score  of  5 
Correctness 


• Words  and  expressions 
demonstrate  effective 
command  of  vocabulary; 
e.g.,  “After  much  thought, 
brainstorming,  and  nights 
of  lying  awake  in  bed.” 


• The  student  uses  clear 
sentences  that  are 
structured  for  effect  and 
that  enhance  the  story- 
telling effect;  e.g.,  “The 
minute  after  releasing  the 
card  from  my  hand,  I 
regretted  it.” 


Continued 
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Student  Examples 
Writing  Assessment 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Continued 


Student  Example 


Commentary 
Score  of  5 


Quij  bk  m 

MJ'JJdkL 
ctiLMtJkrifJ Lm  jMhAptlm 
h kfi  td  1M1 2 !m  in  o mlrni 


(MmM 

[1  im  m,  mL 


Correctness 

• The  student  employs  a 
variety  of  sentence 
beginnings,  length,  and 
structure ; e .g . , balanced 
sentence  — “I  didn’t  know 
what  exactly  was  going  on 
inside  me,  but  I did  know 
that  it  had  something  to  do 
with  my  previous  actions.” 

• There  is  a relative  absence 
of  error  throughout  the 
writing;  e.g.,  correct  use 
of  quotation  marks. 

• The  typical  boy /girl 
relationship  is  dealt  with 
in  a confident  voice. 
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Student  Examples 
Writing  Assessment 


Example  2 


Student  Example 


First  Draft  Writing  (5"tenj  -f&rtillXt  — I **  pCr'IOO 

J.  lAiaihlLsJJiio  ±h£  teLuMicc  gfmVxA  ctn At  02 
,-HiX.  lASSfidnl  ( hafxfftj  rvyacLL  fvuj  mem  fell/ 

L my  rkrccd  ^ q plump 


k-tJ-  -fctuL  flUIpsAi  )W  px2-LULC£  clmL 

kuz  ^oll  XA  /.to-  ^Ju.  handid  au 


0 — i - — i 

n.  clAphazcd  atoL  <x  pix  oa^I  a^fexgl  wx.  to 
CAL L hJi  ufML  cmdflWM  ■ L -a-tctrixct  n-^.r 
,-)d  n chair-  UL  ~H>t-  f.orm  r -Hu,  ' 


MW 


efj^m  /i/cf  pM*£d.  dzuXL  q£  Uhl  kLAffL  Jtzm . 
MftMgj'/i  ■ i/WJi, -HirU  e&x/j  chcuqh^- 

2 y-u'ckkj  pnctilMd  -1A  nuj  qajul  £ Lancia 

1 fc'AUQ  lit,  i.  KM  fuuxiiud1  t/x  ^/q^-ftc-ru'.rt.fAf 

. X ffirt  LLf.  aid  h&MkA  <ur  fiur 

j ,4fu.  ao&fl  ai  Ac  jtficic  her 

ktkM  /u~>  11  'M  (L  ccr&fajlaLU  { 

uallL  kept  cfea ) " mtt  Iwd  *4x  a.dud.,  cw.rt 

tAJillUt  CL  f/J-i;  IWAjM  <2  ItCMIJLAK  llLt 
satkj  ttu'rh t.\  LLQlksd  f'l-  Mu  &$lk£  Imja 
I'ftfd.  t i lujif 


"JMuJu  muz  tyut..,rvuj  mmc,  iA  huJLL 
•f&fdL  jetCwuL)  truL^ihi  &QMAJJ.  Muj 
(IS)  i ML  MOLi  -tr-  uffitjg  M?£  in  fh?  hr. 


£Aftinl 


u;fft  "faltt.  - ±^±1  traifccf 

4 mm  d'&A&tp'- 


Commentary 


Score  of  5 
Thoughtfulness 

• The  writing  explores  the 
difficult  process  of 
communicating  personal 
traits  when  applying  for 
a job. 

• A perceptive  understanding 
of  the  shared  human 
experience  is  shown  through 
the  effectiveness  of  the 
narrative— the  appreciation 
that  people  often  falter  in 
difficult  situations. 

• The  personal  experience  of 
being  prepared  and  confident, 
of  meeting  circumstances  that 
take  away  control,  and  of  the 
struggle  to  resolve  the 
difficulty  are  developed. 

• Specific  details  clarify 
the  context. 

Score  of  5 
Effectiveness 

• The  chronological 
development  is  crafted  and 
establishes  the  writer’s 
control  with  the  opening 
sentence;  i.e.,  “I  walked  into 
the  Volunteer  Services  center 
at  the  hospital  & boldly  made 
my  way  to  the  desk.” 

• The  confident  organization 
carries  through  to  an  effective 
conclusion,  where  the 
applicant  gets  the  desired  job. 


Continued 
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Student  Examples 
Writing  Assessment 


Continued 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Student  Example 


Commentary 


L km  m ■(&$  uokj  L Mi-  M 

tm$L  Izmml  Mj. 

iWM it  tki  Imck  J5|  mj  hmd 

X had  gJA  ik  tiamA  LdfA,  jmm 


imd  in  mil  'mphjd  j 


ML 


//  ; 

MjXt  ^ hMj  rvuj.gt  K^U iM  ,fc  uMl 
It  xixiWi' _ 


IhLMLX  iwwfo*  /uduX  hk  c£l  i M M • 


JJL 

Lfi  amp  pom  

ckaMAML  ifet/X  dui  • thi  Had 

vn  ; r 

Kifrf.  ruJbM  ft  foul  he  u ilvJ  hpmj]  X tHL 

1 . u o 1 v f l\ 

idia  I'm  ui  /tiitAoii eO  ■ 

FerfitMiiJ  .-Hi t IM/.m  ti'jkcL  aUtb 

p y d 

ilktt  fawidL  Ml  -Itrcv 

<y  1 Mn  koDodu 

(ilCJ 

3 / J |(  J 

M foX  Ku-  huX  a.  hmcLdim  ■ 

.,lr 

"to 

m.  Mama  v xduL  ch  [jut " im1  it 

(J 

Hi  Ukl* 

\ 

0 

Score  of  5 
Effectiveness 

• Diction  is  precise,  and  a 
sophisticated  tone  is 
produced;  e.g.,  “I  kept 
wiping  my  damp  palm  on  my 
pleated  black  skirt.” 

• Fluent  sentences  are 
structured  for  effect;  e.g., 

“A  simple  enough  question 
suddenly  became  my  worst 
enemy.” 

• The  student  writes 
confidently,  with  an 
impressive  command  of 
vocabulary  that  features  well- 
chosen  words;  e.g.,  “plump 
but  soft-looking  lady”  and 
“the  purpose  for  my 
prescence.” 

• Voice  is  confident  and 
controlled. 

Score  of  5 
Correctness 

• A relative  absence  of  error  is 
present,  although  the  student 
writer  uses  complex 
sentence  structure;  e.g.,  “In 
the  back  of  my  head  I had  all 
the  reasons  listed  from  least 
to  most  important,  yet  my 
mouth  & my  mind  refused 
to  work  in  synch.” 

• A confident  control  of 
grammar  and  usage  is 
demonstrated  throughout; 
e.g.,  the  student  writer’s  use 
of  past  tense  is  consistent. 
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Student  Examples 
Writing  Assessment 


CLAS5RO  O M 
ASSESSMENT 


MATERIALS 


Scoring  Criteria 


4 

Thoughtfulness 

The  writing  exhibits 

• thoughtfully  considered  ideas 

• substantial,  carefully  chosen,  and  appropriate  support 

4 

[ 

Effectiveness 

The  writing  exhibits 

• a well- structured,  focused  organization 

• carefully  chosen,  effective  syntax  and  diction 

• appropriate  and  generally  effective  voice 

4 

Correctness 

The  writing  exhibits 

• a competent  control  of  mechanics,  punctuation,  grammar,  and  word  usage 

• understandable  minor  errors,  considering  the  complexity  and  length  of 
the  writing 

m 

ft 

ft. 

ft 

ft 

ft 

ft 


Student  Example 


X Li H 


naid  yjm 


'Li  l<lL 


kL 


ft 


setM 


A U 


fmkm esfmJny iUiL  keUf  L 

met /(nutd uijj4  , tut SOir^JL' 


hJMjh- qjuJ- 


T 


SOiviL. 


■st 


JmjL Cantf  fi(i  TjU  <*}Uf\  u/t 

Jrj. k.  Sy  L /eg/ 

iJas 


M cJl 


A* Ufa  re  I, 


rJt  j I 


COO Lj Cq/m  t bnd  rz/kc-ki.  I 


Commentary 


Score  of  4 
Thoughtfulness 

• The  student  writer  sets  up  a 
suitable  situation  but  makes 
the  reader  fill  in  the  details 
through  the  use  of  an 
economical  style;  i.e.,  “I  was 
finally  talking  to  the  girl  I 
liked  on  the  phone,  and  the 
time  came  to  tell  her  how  I 
felt.  I just  drew  a blank.” 

• The  personal  experience  of 
becoming  tongue-tied  when  a 
person  wants  to  be  “suave” 
provides  thoughtful  support. 

• The  ironic  image  of  the 
macho  male  falling  apart 
when  attempting  to 
communicate  with  a female  is 
thoughtfully  considered. 

• When  the  narrator  goes  “in 
for  the  plunge,”  the  dialogue 
provides  carefully  chosen 
support. 
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Continued 


Student  Example 


Commentary 


Lad* i ‘i 

rte  flu  Jegaded  _ cjf-c*  / ^ 

Score  of  4 
Effectiveness 

<au 

<*<?/«  Z Ct'o^red  1 ■ J 

Vj/ 

A 

Sj1 * 

• The  composition  is  naturally 
organized  in  a chronological 
manner,  through  the 
recounting  of  the  telephone 
incident. 

J 

“p  do*  "/  Q-cf  / 

OlVf3/" 

f'Z&nA  X usclgUisi 

M4 

7 7 

Usually  Zt  rnuld  ilq//C 

• The  student  writer  uses  a 
style  that  emulates  how  a 

&■ 

/LflurS  idd.  (~s/Co/4 

'W'WL 

bz  chttfdn,  'n  a S~ua  ue 

typical  high  school  student 
speaks;  e.g.,  “Guys  don’t 
get  mental  over  girls,  at  least 

//  t-J<\  s’  differ*  e\  f 

7#7I 

X uJ<xs  8wal!v  -MJtC, 

M e? 

I usually  didn’t.” 

-h 

bX  <3  >r  / 7Z  ( 1 id  erf 

• An  appropriate 
conversational  voice  is 
portrayed,  through  carefully 

'f-Lt. 

J 

Tfiiffad ^j3>Ae  Gnrj 

L-ttvuX 

7 ~ ~ 

. -h  fe//  Llt^.  Lr>ul  t -fk/f 

chosen  words;  e.g.,  “cool, 
calm,  and  collected”  and 
“charming  and  suave.” 

1 > 

!**?/  Jretfij  r>,  b/(\njG'. 

j 

r 

/fXrl  cJn>{7/VX°t 

£uik/k 

• Sentences  are  purposeful 
and  some  have  been 
structured  for  effect;  e.g.,  “I 
tried  dropping  subtle  hints 
for  a while,  hoping  to  spark 
some  sort  of  response.” 

L\h 

ft  J 

/or  ft  pjUk  * 

<a 'IQ 7^ 

7 / j 

<*or.rr  Zod a£. ce  5A?^,r-g-»- 

*kt  t*  — ' — 

UL  /hA  / J/atn  '/ 

(^ort 

Z 

usen  4 1 o dor  7^6 

> 

p/ur\oe* 

• Specific  expressions  have 
been  selected  that  show 

T‘i/e  ££>/ 

TdJf  L 

effective  control  of 
vocabulary;  i.e.,  “‘Sure,  I 
thought  you’d  never  ask,’ 
came  the  excited  response.” 

i ol 

£_n j — — j = jjr 

^ U La/  rlc  Gin  1st  Sex  u 

m aboc^i- 

? 

JjZL 


rM. 


hAjbW 


m. 


j2_ 


rte^e/“ 


tetf"  c»u*e  'He.  eycihtd ftSpgrQt. 
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Continued 


Student  Example 

Commentary 

filli/V  kcr  n SPCOr^o/ 

Score  of  4 
Correctness 

• Some  understandable 
minor  errors  are  present  in 
the  form  of  apostrophe 
errors  and  comma  splices; 
e.g.,  “Its  kind  of  like 
staying”  and  “I  hadn’t 
really  decided  what  to  say 
yet,  I figured  I’d  just  wing 
it,”  but  a competent 
control  of  writing  is 
demonstrated. 

r^cl  -k/J  hr  j-  kao(  "k  90. 

J-is  k'tWol  of  I'l^e  X-hvt’Ay 

df  ihs.  4 ScZhX-  of  Ua  rr/wm : 

Ik  Lefj-er  noi  f-t>  Jianj 

arvunof  foa  /ana* 

&>  X ItnmnJ  ^ flaf  .'h- 

hefhr  -fo  jiA^t  kaf-e.  ^our 

cUnCZ*;  ard  cuts  -for  ....  I±,  fakfiir 

'ft&n  beu^a  f,'(h  d ^///  fCyc-ef* 

) ’ j 

c 
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CLASSROOM 

ASSESSMENT 

MATERIALS 


Scoring  Criteria 


3 

Thoughtfulness 

The  writing  exhibits 

• straightforward,  conventional  idea(s) 

• general,  straightforward,  and  defensible  support 

3 

Effectiveness 

The  writing  exhibits 

• a simple,  direct,  mechanical  organization 

• clear  but  general  diction;  straightforward  syntax 

• an  appropriate  voice,  if  present 

3 

Correctness 

The  writing  exhibits 

• a general  control  of  mechanics,  punctuation,  grammar,  and  word  usage 

• occasional  lapses  in  correctness  that  do  not  interfere  with  the  meaning 

Student  Example 

Commentary 

aM-CL tlfTYl An i./Qh  flAl-_J.il  t/iLKO/ 

Score  of  3 
Thoughtfulness 

• The  topic  is  expressed  in  a 
general  manner;  e.g., 
“[Relationships]  cause  us  to 
experience,  so  many 
different  feelings.” 

• The  example  provided  of 
communicating  feelings  to  a 
relative  and  having  the 
relative  tell  others  is 
straightforward,  defensible 
support. 

• Ideas  are  supported  in  a 
minimal  way,  and  little 
specific  detail  is  supplied; 
e.g.,  “In  March  of  1996  I 
was  talking  to  my  grandfather 
about  this  guy  that  I had 
grown  up  with.” 

Continued 

j r . j if 

3JmaJ  /UUJ4I  jja  fo  JKTHumci  An  /m/inuj 

(t  1 1 /t 

OuJIlhC/Yit  frj  tibjjJikj , 

Cfiu.il  d IhJ  ({l.  jUltJt‘,iuCM<&  °td 

./  W i 
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Continued 


Student  Example 


Commentary 


1/tL  TLalJl  bL  HlA  L 


UlM 


{[idmij.  (l  almi.  (La 

ihat  / JiacL  qmwzil  ilp.  wdll 


jduim.  tip. 

J_  , hid  nltkjA  Jiaj-  CL  Ahull  SM 

Jiml  r but  JllL  lid.  (mudlaJha*^ 

MuUiJmL  H Atma  a/ 

JLfald^  jmdpz  ikeL  OmmlcL  dm. 

UjuJu  (allhl  QWl  

jjxMAj-  wujl  at — a ■ — 

JmJllL  J.  uM  anted.  -jmnL  thi  tdtk., 

jmi.  juuadlaJiiii  tnlji  both  <?/  cm.  ... 

mwm  dlnni udmi  ./  JmL  mA. 

-&HJ  LdM  thuj.  MuhtL,  Itj  thl  tuml 

J.  (hi.  (oik /A/  JwL  Mi  tuAsik 

Jma  ^kauaid-  kkd  J HM 

. d.  tffljb  ML  (lUlBiL  Ql  mmihl fa— 

cjrt  tin  CJxMjjl  'Ll  (aHi  fa  Jmd  • 


Score  of  3 
Effectiveness 

• The  composition  is  organized 
in  a sequential  fashion,  using 
general  transitional  devices 
such  as  “Anyway,”  and  “So 
now  ...” 

• A shift  in  the  point  of  view 
occurs  in  the  final  paragraph, 
from  first  to  second  person. 

• General  word  choices  are 
evident  in  the  phrases  “so 
many  different  feelings” 
and  “feel  a whole  lot 
better.” 

• Simple  sentences  are 
employed;  e.g., 
“Relationships  are  the 
strangest  things.” 

• A clear,  appropriate  voice 
is  maintained. 

• Diction  and  sentence 
structure  are  generally  clear, 
but  the  choices  are 
straightforward. 

• The  student  writer  makes 
some  occasional  effective 
word  choices;  e.g.,  “Was  I 
ever  embarrassed.” 
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CLASSROOM 

ASSESSMENT 

MATERIALS 


Continued 


Student  Example 

Commentary 

j/  j/r7(/or/  np  iAai 

Score  of  4 
Correctness 

• A general  control  of  the 
basics  of  sentence  structure 
and  usage  is  demonstrated, 
but  the  student  writer  has 
taken  very  few  risks  and  is 
writing  in  a very 
straightforward  way. 

• There  are  occasional  lapses 
in  correctness  with  comma 
splices;  e.g.,  “Boy  were  they 
excited,  by  the  time  I got 
back  they  had  our  whole 
lives  planned,”  fragments; 
e.g.,  “Most  of  which,  caused 
by  the  effectiveness  of  our 
communication,”  and 
misspellings;  e.g.,  “loose” 
for  “lose.” 

. /u?  o/cn/nJ  ^Jun/:/  n/jj  zii-kinJo  /yw/rrfjL 

znp  Jtff  /)  /idwtl . /ni  /rf&Ah 

/cams/  /ad  Adf  dn  Stojrti  //fad 

",  , r,.,  / 7 

LCn . A n /nctjQ  (a  ft  Utilh)  ^ t (/(^J 

~io  t/ii  pa/md  (irksA  t u >s.  1(1$  J- 

/*//  fjO  ££LCL  oOuA)  Ua/)1(/\C  nr/ 

/dnyyi/  l!o  ^bnGU)  • Ll4o1  ffisJ,  n tlfCA ) Mfal/n 

A2M3  /rtat . udaf  fliDoJi  fi&iAia/J  /JA 

r r t (f 

<2A • 

. (tflicdh  [Jfjuj  . (t/)  i rnfitctrj mi  ifnri 

(J  f 

fXpAeAn  ftUA.  Jtf/x)  /7m//  /np/  /ajJ  in  J jo/a 

'/  J f . / 

iJit/frth  (jm  AR&ftQAj  (?)  (aftAj  a /wua/  (jp 

Lihil  A£/nl  fl/r?//  Uta  mis*  d 

LOOM  a ^taJm/i/A/  n i Af/f fmJ tdc/vic  o 

fl/nd  mapit  ALr&nX  Oa/ncf . tin 

UJClt  <?Lo^/(us  uoctk)  AJ&Wf  J Ufl/xj 

TV . / ; 7 r — 

CW2M.  4AUJ  uOxClL  Uqu  LOCunjt- 

7 f 
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ASSESSMENT 

MATERIALS 

W H * | 


Scoring  Criteria 


2 

Thoughtfulness 

The  writing  exhibits 

• vague  or  superficial  idea(s) 

• underdeveloped  or  repetitious,  simplistic  assertions 

2 

Effectiveness 

The  writing  exhibits 

• a faltering  or  unclear  organization 

• imprecise  diction;  awkward  or  unclear  syntax 

• an  uncontrolled  or  inappropriate  voice 

2 

Correctness 

The  writing  exhibits 

• limited  control  of  mechanics,  punctuation,  grammar, and  word  usage 

• a range  of  errors  that  blur  the  clarity  of  meaning 

Student  Example 


Commentary 
Score  of  2 


1 - 1 
-jp  "trJ^  nr>y  1 ton  fWr  "tell 

Ll  kUl  Qb fry  hiu L Ma sk  folki&l, 


Thoughtfulness 

• The  student  writer  presents 
assertions  that  are 
underdeveloped  and 
simplistic,  making  ideas 
appear  superficial. 


fljl  M.  8MT  “klk  is  k/Uf1*  kppQfMhj  it\ 

W ScKqpI  j am!  k life  > E^ery  ftrv\e  I fry  k llll 
^ SomttkiV^  [ I alknyi  art  4U  /U1  rgponCl'W-«) 
M4  tkfN  1 tAjpJcl  fa  6ay  ^OK 


• Scant  examples  of  the 
difficulty  are  presented 
through  the  telephone 
conversation  with  Sara; 
e.g.,  “Later  on  I called 
back  Sara,  and  told  her  ‘I 
still  can’t  talk  about 
anything  with  her.’  ” 




Afkr  (K  or  ^0  -Prftiw  -Uk><j  ^ hr  t h\y  Us*) 

inVJ  Sftr<n.  jails  Jnr/f  ^rry  , folk  VW_ 


• Despite  the  use  of  direct 
quotations,  details  are 
underdeveloped  and 
simplistic. 
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Continued 


Student  Example 


Commentary 
Score  of  2 
Effectiveness 


Way  y p\j  \n\lc  ip  JVQ ei/p.ry/Jfty  \ Ab tk  h T jn'fffl.. 

r^y  ^ i r \ -fV  1 P fN A 3-hH k 

Lokr  0^  X rcJIfd  bc/lc  Sfrra  f _ 1 

Mil  ^ , Ak  ikrv 

till  IVvJL  jjllii  CjAo>t  ^kcc+  $kil 

Mk  ^ 2 i£  ^ &iy  Shmdknj?  al?ni/f  yt/f 

^ » fiv/t  kftlV  dp  kk.'rxlc  ikf  -f^lS  OQw  , wkfijkt 


p^oLftbly -dofttfl  -4 Icnnw  lA/bfcf y»'rl  

T cc\  HlJ  /wy  ^H^ritrsd  k^cle.  Ikfl-  IXLV^  <ky  ghd 

'fellkj  K/~  alon^  Ivw  L^.ctfs cl  tU.  bfl\y  k ^ 
$U  CojA  Say  1 U0VO4  you  ^ ftcWk  tan 

Sfr-v  lW4  ^akc.  iftnse^ 


• The  passage  is  organized  in  a 
non-functional  manner,  and 
although  the  introduction 
does  provide  some  direction; 
e.g.,  “I  had  problems  trying 
to  say,  what  I want  to  tell  my 
girlfriend,”  the  body  and  the 
underdeveloped  conclusion 
resolve  little. 

• A misuse  of  sentence 
structure  causes  the  clarity  to 
suffer;  e.g.,  “After  a week  or 
two  from  talking  to  her.” 

• The  word  choice  is  vague; 
e.g.,  “So  then  I tried  doing 
that  and  my  girlfriend  still 
goes  ‘huh.’  ” 

Score  of  2 
Correctness 

• A faltering  control  of 
correctness,  particularly 
punctuation,  impedes  the 
clarity  of  the  composition. 

• Imprecise  wording  causes  the 
clarity  to  suffer;  e.g.,  “After  a 
week  or  two  from  talking  to 
her,  my  best  friend  Sara  tells 
me,  ‘don’t  worry,  just  talk  to 
her  the  way  you  talk  to  me 
everyday.’  ” 


• The  lack  of  progression  in  the 
passage  causes  the  student 
writer’s  voice  to  appear 
uncontrolled. 
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English  10  Writing  Assessment  Self -Reflection 

Example  Responses 

The  following  examples  of  student  work  represent  typical  responses  which  match  the  criteria  for 
Self-Reflection  at  2 and  1 . Remember  the  following  points  as  you  read  through  the  examples. 

• There  are  several  factors  that  make  Self-Reflection  an  important  part  of  students’  learning. 

- Students  will  benefit  from  being  taught  to  reflect  on  the  relationships  between 
their  ideas  and  how  they  communicate  those  ideas.  Students  will  benefit  from 
increasing  their  awareness  of  factors  that  make  their  writing  more  effective  and 
therefore  cause  their  ideas  to  be  well  understood  and  well  received. 

- Students  will  benefit  from  being  taught  the  technical  language  that  will  allow 
them  to  analyze  their  own  work  with  the  goal  of  conscious  improvement. 

- Self-Reflection  allows  students  to  participate  in  self-evaluation  and  to  assume 
ownership  of  their  writing. 

- Self-Reflection  provides  students  with  valuable  diagnostic  skills  so  that  they  can 
assess  their  present  status,  diagnose  their  own  strengths  and  weaknesses, 
consider  what  they  would  change  in  order  to  bring  improvement,  and  determine 
progress. 


English  10 


64 


Student  Examples 
Writing  Assessment 


CLASSROOM 
# ASSESSMENT 
MATERIALS 


Scoring  Criteria 


2 

Self-Reflection 

The  writing  exhibits 

• two  or  more  ideas  that  are  a useful  analysis  of  the  impact  of  writing  on 
readers  and/or  of  writing  skills 

1 

The  writing  exhibits 

• one  idea  that  is  a useful  analysis  of  the  impact  of  writing  on  readers  and/or 
of  writing  skills 

C 

I 

The  writing  exhibits 

• a misunderstanding  of  the  assignment  or  a lack  of  development  which 
provides  no  useful  analysis  of  writing  skills  and/or  no  focus  on  writing  skills 
and/or  no  awareness  of  audience  in  either  of  the  two  statements 

Student  Example 

Commentary 

Self-Reflection 

What  are  two  important  charateristics  of  your  writing  (including  your 
writing  skills)  that  you  would  like  a reader  to  notice? 

1 O?  Itjb)  ^ UA,  IrtwL  qM 

( UtfuL  /cAfihw . 

Score  of  2 
Self-Reflection 

• The  student  writer’s  analysis 
shows  an  awareness  of 
preferred  patterns;  i.e.,  “I 
like  to  use  vivid  details  and 
description,”  and  knowledge 
that  creating  this  pattern 
requires  “careful  word 
choice.” 

• Secondly,  “down-to-earth 
and  straightforward”  writing 
is  linked  to  the  expression  of 
“emotions,”  a focus  that 
reveals  an  awareness  of  the 
effect  of  a writing  style. 

2.  ‘m  wuavm  m {ujjl 

UwmaJ?-  a urv 'Jx  J djXjtT'Jjb  'VAaJ^ 

'flWv  • J 
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MATERIALS 


Self-Reflection 


Student  Example 


Commentary 
Score  of  1 
Self-Reflection 


What  are  two  important  charateristics  of  your  writing  (including  your 
writing  skills)  that  you  would  like  a reader  to  notice? 


0 y />y.  m.i'Hhg 

4^4-  0 lUQiJrf  lb  fi/ndi'i  b noh'o 

U V/vi  UJOXL  t IM  Mma  A 

bu  uM)i 

s mmimt  4b/x 

Mil}  qo  +t>  a my, 

(h  A W'WtrkfiJ  ah.oMj'-t  O',  o 

L nut. 

j m.-hM 

.M  ilh  fkfjZfhhn  U)kcjh  ic. 

0 

1 

The  first  part  of  the  analysis 
concentrates  on  the  way  a 
writer  can  create  a rapid  pace 
by  “using  short  simple 
words  and  saying  them  right 
after  each  other.” 

In  the  second  comment,  the 
writer  wants  us  to  value 
his/her  ideas  and  values 
because  “expressing  your 
feeling  and  ideas”  is 
difficult. 


English  10 


66 


Student  Examples 
Writing  Assessment 


. 


